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IpeauciioBue

Hacrosiiee yue6Hoe nocoOue npegHa3zHaueHo s 3aHATHI ¢ OakajgaBpaMu 3a04HOTO
OT/ICJICHUS] HesI3bIKOBBIX HampapieHuil Kazanckoro (IIpuBomkckoro) denepanbHOro
yHuBepcuTeTa. OCHOBHOM 1IEIBIO TAHHOTO MOCOOUS SABIISETCS Pa3BUTHE HABBIKOB U
yMeHu# TpodeccuoHaTbHOM KOMMYHMKAIIMM Ha QHTJIMHUCKOM SI3BbIKE, IOBBIIICHHE
YpOBHsI BJaACHUS TPO(PECCHOHATLHBIM WHOCTPAHHBIM SI3BIKOM, a TakkKe IS
JanbHENIIero caMmooopa3oBaHusl.

lens mocoOust — (GopMUpPOBAHUE HHOSI3BIYHON KOMMYHUKATUBHOW KOMIIETCHIIUH,
YMEHHE CaMOCTOSITEJIbHO padoTaTh C AYTEHTHUYHBIMM TEKCTAaMHU Ha aHTJIMHCKOM
A3BIKE C LENBI0 MoTydeHus npodeccuoHanbHoM nHpopmaruu. TekcThl 71 mocoous
OTOOpaHbl U3 UHTEPHET MCTOYHUKOB. [locoOue BKIIIOUAECT YNpa)KHEHUS U 3aJIaHMUs,
HaIlpaBJCHHbICE HA PA3BUTHE YCTHBIX KOMMYHHKAaTHBHBIX HaBBIKOB; cocTouT u3 10
paszienos, 3 TPUIOKEHHUN U KPAaTKOro rioccapusi TepMUHOB. [IpuiioxkeHus comepxar
PEKOMEHJAIMHY U MPABUJIA COCTABJIECHUS PE3IOME TEKCTA, a TAKKE MOJIE3HBIE CIIOBA U
BBIPAKECHUS I IPOBEACHHUS JUCKYCCUM.

Paznensl copepkar ayTeHTHYHbIE NPO(PECCHOHATBLHO OPUEHTUPOBAHHBIC TEKCTHI U
3ananusi. KoHTpoh MOHUMaHUSI ayTEHTUYHOW MH(POPMAILIUUA OCYIIECTBIISIETCS Yepes
PENPOIYKTUBHBIC, TIPOJYKTUBHBIE U TBOPUYECKHE 3a7aHUsi, KOTOPHIE CIOCOOCTBYIOT
YCBOCHMIO U 3allOMHUHAHHUIO HOBOW JieKCUKH. [IpeiokeHHble B yueOHOM MOCOOUU
NIUCbMEHHBIE 33JaHHS IIO3BOJSIIOT COBEPLICHCTBOBAaTh HABBIKM IMCbMEHHOU

npodeCCUOHAIBHOW KOMMYHUKAITUH.
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Unit 1

Education

Pre-reading tasks

1. Work in groups of three or four and discuss the following:

- What is education?

- What does education include?

- Do all people have the right for education?

- Why is education divided into primary, secondary
and higher?

2. Study the following words and expressions:

. competency [ kompitansi] — cnocoOHOCTh, JaHHBIC, 3HAHHS, KOMIIETCHTHOCTD

(,Z[OCTaTOLIHI)IG JJI1 OCYIICCTBIICHUS KAKOI'O-JI. BUA I[GHTGJ'II)HOCTI/I)

. consist of [ konsist bv] — cocToATh U3
. cultivation  [kalti'ver/n] —  KynapTuBamMsi;  pa3BUTHE,  YIYYIICHHE,
COBEpIICHCTBOBAHUE

curricula [ko'rikjulo]-yueOnble porpammsr (ea.uucio — curriculum)

. doctrine [ 'doktrin] — Teopusi, TOKTpUHA; yUYeHUE; TCOPETUUECKUE B3TJISIbI

. e.g.[i:'d3i:] — manpumep (mostHas popma: for example)

. examination [1gzemi neifn] — 3K3aMeH

. first years [f3:st jio(r)z] — OyKBaJgbHO: MEPBHIE TOMBI, T.€. MEPBbIE HECKOJIBKO
JeT

. formal education[ fo:mol edju keifn | —oOiee, o6s13aTennbHOE OOpa3oBaHuE

. funding [ 'fandiy] — cybcunupoBanue, puHaHCUPOBaHHE

. high school; secondary school [har sku:l], [ sekondoart sku:l] — cpeansis mkosna
. human right [ "hju:mon rart] — npaBo denoBeka

. in general [1n ‘dzenaral] — BooOIIE; OOBIYHO; B OCHOBHOM

. optional ['ppfnal] — HeoOs3aTeNbHBIN; MOMOJHUTENBHBIN;, MO BBHIOOPY, Ha

BBIOOD, ONIIMOHAIBHBIN



. policy[ polisi] — mnonuThKa, JWHUS TOBEICHUS; YCTAHOBKA; CTpaTeTus;

perJamMeHT
. post [poavust] — mocT-; moce (T.€. CICSAYIOUINMA MOCie Yero-Iu0o0)
. postgraduate education [poust'gredjort edju'kerfn] — mocTIUILIOMHOE

oOyueHue (akaJeMHUYSCKU Kype Ha 0a3e BBICIIET0 00pa30BaHMs)
. primary education; elementary education [ 'praimart edju'keifn] , [elr' mentart

edju ‘keifn] — HagasibHOE 0Opa3oBaHme

. regulations [regju'le1fnz] — HOpMaTUBHBIC JOKYMEHTBI, PETIAMEHTHI; IIPaBUIIA;
HOPMBEI;
. second years [ 'sekond j1oz] — OyKBajbHO: BTOPBIC OBl (CICAYIONIHI TIEPUOT

BpPEMCHH I10CJIC HAYaJIbHOI'O O6paSOBaHI/I}I)

. secondary education ['sekondoarr edju 'kerfn] — cpeaHee oOpazoBanue
. skills [skilz] — HaBbIKK; YMEHUE; TPAKTHUCCKHUI OTIBIT
. social engineering ['soufal endsi'nioriy] — coruanbHas HHXCHEPHUS (METOIbI

HpHKHaﬂHOﬁ COOMOJIOTMH, OPHUCHTHUPOBAHHLIC Ha MNEJICHAIIPABIICHHOC HW3MCHCHHUC

COIMAJIbHBIX U TPYAOBBIX OTHOILIEHUN )

. tertiary [ 't3:for1] — TpeTHYHBIH
. to encompass [tu: m'kampas] — BKIII0YaTh, 3aKJII0YaTh, OXBATHIBATh
. to focus [tu: 'foukes] — cocpemoTounBaTH; KOHIIEHTPUPOBATH; HAMIPABIATH (K

OTPEICICHHON 11EJIN )

. to learn [tu: 13:n ] — yuuts (4T0-111100), U3y4aTh, 00Y4ATHCS
. to promote [tu: pro'mouvt] — mpoaBuUTaTh; CIIOCOOCTBOBATH, COJICHCTBOBAT;
IO/IJICPKUBATh,

to teach [tu: ti:ff] — yuurs (koro-aub0), 00y4aTh, mpernoaBarhb

trade [trerd] — ToproBiis; 3aHsTHE, peMeciio, mpodeccus

typically [ "tipikli] — TunuHO; 0OBIYHO; YaIlle BCEr0; KaK MPABHUIIO0

undergraduate education ['andogredzuit edju'keifn] — npeaauIIIOMHOE
oOyueHue (akajmeMuU4ecKuii Kypc Ha 0a3e cpeaHero oOpa3oBaHUsS Ha COHMCKaHHE

cTeneHu OakanaBpa)



Reading

Read and translate the text using a dictionary if necessary:

Text A. Education
Education encompasses both the teaching and learning of knowledge, proper conduct,
and technical competency. It thus focuses on the cultivation of skills, trades or
professions, as well as mental, moral & aesthetic development.
Formal education consists of systematic instruction, teaching and training by
professional teachers. This consists of the application of pedagogy and the
development of curricula.
The right to education is a fundamental human right. Since 1952, Article 2 of the first
Protocol to the European Convention on Human Rights obliges all signatory parties
to guarantee the right to education. At world level, the United Nations’ International
Covenant on Economic, Social and Cultural Rights of 1966 guarantees this right
under its Article 13.
Educational systems are established to provide education and training, often for
children and the young. A curriculum defines what students should know, understand
and be able to do as the result of education. A system of policies, regulations,
examinations, structures and funding enables teachers to teach to the best of their
abilities. Sometimes educational systems can be used to promote doctrines or ideals
as well as knowledge, which is known as social engineering. This can lead to
political abuse of the system, particularly in totalitarian states and government.
Primary (or elementary) education consists of the first years of formal, structured
education. In general, primary education consists of six or seven years of schooling
starting at the age of 5 or 6, although this varies between, and sometimes within,
countries. Globally, around 70% of primary-age children are enrolled in primary
education, and this proportion is rising.
In most contemporary educational systems of the world, secondary education consists
of the second years of formal education that occur during adolescence. It is

characterized by transition from the typically compulsory, comprehensive primary
7



education for minors, to the optional, selective tertiary, “post-secondary”, or “higher”
education (e.g., university, vocational school) for adults.

Higher education, also called tertiary, third stage, or post-secondary education, is the
non-compulsory educational level that follows the completion of a school providing a
secondary education, such as a high school or secondary school. Tertiary education is
normally taken to include undergraduate and postgraduate education, as well as
vocational education and training. Colleges and universities are the main institutions
that provide tertiary education. Collectively, these are sometimes known as tertiary
institutions. Tertiary education generally results in the receipt of certificates,
diplomas, or academic degrees.

Source: Education (https://www.myenglishpages.com/site php files/reading education.php)

After reading tasks

3. Complete the sentences about the text:

1) A definition of education includes:
a. the process of teaching,

b. the process of teaching and learning
2) Everywhere in the world children go to primary schools:
a. at the same age

b. the age may differ.

3) Tertiary education refers to:

a. primary education,

b. secondary education,

C. post-secondary education.

4) Tertiary education is:

a. optional.

b. compulsory


https://www.myenglishpages.com/site_php_files/reading_education.php

4. Match the words with their definitions:

Ne | Words Definitions

1 | Formal education A | involves learning and studying for academic or
professional degrees or other qualifications for which
a first or bachelor's degree generally is required, and it
Is normally considered to be part of higher education.

2 | Postgraduate education B | consists of the first years of formal, structured
education.

3 | Primary education C | results from a program of instruction in an educational
institution leading to a qualification / certification.

4 | Secondary education D | education conducted after secondary education and
prior to post-graduate education. It typically includes
all the academic programs up to the level of a
bachelor's degree.

5 | Undergraduate education | E | is the stage of education following primary education.

6 | Informal education F | refers to the whole range of educational activities
taking place in various settings , that aim to meet basic
learning needs.

7 | Non-formal education G | occurs in daily work, leisure or family.

8 | Basic education H | results from a program but it is not usually evaluated
and doesn't lead to certification.

9 | Higher education | | is the non-compulsory educational level that follows

the completion of a school providing a secondary
education, such as a high school, secondary school.

5. Fill in the blanks with the correct words:

Words: competency, cultivation, skills, trade, curricula, human rights, policy,

regulations, examination, funding.

1. He submitted his resignation in protest of the company's «...».




2. One delegation remarked that earmarked «...» should be used as an exception,
not as a rule.

3. The firms have been assessed based on their «...» level for providing advice.

4, Moreover, the Commission is to establish its own administrative and financial
«oM.

5. Marriage is a type of «...» violation.

6. Mother is more anxious about the result of the «...» than I am.

7. Assessment of national forest inventory and shifting «...» are also part of the
project.

8. Human rights are also integrated in the compulsory subject «...» for primary
and secondary education.

9. Students are learning the «...» required to ensure that forests are preserved to
provide for future generations in a sustainable manner.

10. There has been a large increase in «...» between the United States and China.

6. Translate the following sentences from Russian into English:

1. B HacTosimiee BpeMs MHOTO JIFOJIeH B HAIlIe CTpaHe UMEIOT BhICIIEe 00pa3oBaHUE.
2. IlpaButenbcTBO 1000 CTpaHbl 3aWHTEPECOBAHO B TOM, YTOOBI HAaCEJICHHE
rocyjapcraa ObJI0 00pa30BaHHBIM.

3. O0Opa3oBaHue — OfHA U3 BaXXKHEHUILIUX YacTe rOCy1apCTBEHHOM MOJIMTUKH, TaK Kak
OT €ro KayecTBa 3aBUCUT Oy/ylllee CTPaHBbI.

4. OOpa3zoBaHuE€ pa3BUBACT pa3JIUYHbIE CTOPOHBI YEJIIOBEUECKON JIMYHOCTH,
PACKpBIBAET €€ CIIOCOOHOCTH.

5. OOpa3oBanue — 3TO BIAJCHUE 3HAHUSAMH, YMEHUE HMH PaCIOpPSIKATHCS, UYTO
MOMOTAET JIIOASM COBEPILATH OTKPBITUS, KOTOPHIE YIYUIIAIOT HAIY KU3Hb.

6. Kaxxp1il rpak1aHiH HaIero rocyapcTBa UMEET MPaBo HA 00pa3oBaHHE.

/. llxonmpHOE OOpa3zoBaHre ATO (HYHIAMEHT JIMYHOCTH YEJOBEKAa W €ro J>KH3HU B

LIEJIOM.

7. Write a summary of the text in 130-150 words.
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Text B. Tips for a new school year start

8. Read the text. Titles have been removed from it. Choose from the titles (A-H) the

one which fits each gap (1-8).
A) Motivation

B) Create a pleasant study environment

C) Beat stress

D) Buy study resources

E) Find your way to your new school

F) Developing dialogue

G) Reconnecting with a healthy lifestyle

H) Set a goal

The summer holiday is over. It is time to think of the new school year. And while
some are eager to know their new teacher and meet their friends to tell them about all
their summer adventures, others are more worried about the new year. Here are some
tips for a smooth school year start that will help you beat the stress and organize your

study environment.

1.

During holidays, children have often been allowed to sleep late and eat a little of
what they wanted at any time. The first thing to do is to help yourself make a smooth
start and not to wait until the last day to find a healthy lifestyle. You should get used
to have regular and reasonable hours of sleep and to eat healthy food. This of course
needs several days of "rehabilitation”. The ideal thing is to start reconnecting with a

healthy lifestyle one week to ten days before school starts.

2.

Buy all the resources available for your grade. This will help you tremendously do
your homework rightly. The resources may include a good dictionary, an

encyclopedia, educational softwares...

3.

A few days before school starts, do a tidy-up of the desk and the shelves. Sort and

throw away the relics of the past year. Donate your old books, pens and school things
11



If they are still usable. Clean up your desk. Make it a comfortable place to do your

homework. Your workplace should be a quiet well-lit corner where it feels good.

4.

If you change your school, you need to learn how to find your way from your home
to the new school. Start building new relationships in your new school environment.
It will be easy for you to make new friends if you are willing to. Your new friends
will certainly show you the places around the school. Your new teachers will also be

happy to introduce you to your classmates.

5.

If you feel anxious of the new school year, it is very important to talk to your parents
about your fears. They will surely find a way to help you get over your fears and gain
confidence. They will certainly show you that they believe in your abilities, and will
be willing to help you with your first pieces of homework if need be. It is also

essential that you develop self-confidence and believe in your own potential.

6.

If you are overly anxious about performance, work through your negative beliefs,
especially the beliefs about the implications of school failure. Challenge your
negative thoughts that your worth as a person or future prospects hinge entirely on
your grades. Good performance will be achieved only when you beat your fears and

discover your own personal worth.

7.

Enjoy setting goals for yourself, so you can transcend your weaknesses and reach
your full potential. Your study goals must be realistic and achievable. For example,

start with small steps to reach higher targets.

8.

Achieving some goals will certainly motivate you to reach more challenging targets.
Another motivating factor would be to understand that you work primarily for
yourself and your future career. Apart from the external rewards that your parents
may promise you, you must understand that studying well is your chance for self

development.
12



9. Make a 2-3 min. speech on one of the following topics.

Remember to:

o make a plan before you start

o organize your report logically

o use the key vocabulary of the unit

o support your opinion with examples

o check your report for errors when it is ready
o apply audio and visual aids if necessary

1. History of primary, secondary and higher education in Russia. First schools
and universities.

2. History of primary, secondary and higher education in Great Britain. First
schools and universities.

3. History of primary, secondary and higher education in the USA. First schools
and universities.

4, Ideas for successful beginnings of a new school year. Problems emerging in the

process of changing the group or even school. Experience of the foreign countries.

Unit 2.
Technology in School

Pre-reading tasks

1. Work in groups of three or four and discuss the following:

- Do you think modern technology is needed in schools? If so, which ones?
- Should students use the Internet in the classroom?

- How do modern technologies make life easier for teachers?

- How do modern technologies and the Internet change education?

- If you had children, would you allow them to use the Internet to study?

2. Study the following words and expressions:

. debacle [d(e)r' ba:k(a)l] — puacko, Heynaua
13



concern[kan’'s3:n] — 06eCcIOKOEHHOCTh, 03a00YEHHOCTh

burning issue[ 'b3:niy '1fu:] — 3m060THEBHEII BOIIPOC

strengthening [ 'strenOnin] — yiydieHue, yCuiIeHne

integral ['intigral] — HeoTheMIIEMBII, HEOTACITUMBIIA

sharp focus [ fa:p'fovkas] — mpucranpHOE€ BHUMaHKE

observation [pbza'veifn] — HaOmI0ACHUE, 3aMEeUaHUE

to assess (assessment) [tu: o'ses] — onenuBaTh (OLIEHKA)

to rely on [tu: rr'laton] — mosaraThcst Ha, 3aBHCETh, PACCUYMTHIBATH
summative assessment [s'amativ o'sesmont] — uTorosas oreHka
overhead projector [ 'auvahed pro’ dzekto] — nmackonmmyecKuii MpoeKTop
statutory requirement [ 'staeefot(o)rr ri'kwaramont] — o6s3atenbHOE TpeOOBaHKE
software [ 'spftwes] — kommbrOTEpHAS TTIPOTrpaMMa

spring term [spriy t3:m] — BeceHHU# ceMecTp

initially[1'nifali] — B mepByto ouepesp, cHavana

tailor-made [terlomerd] — uaaMBHTYyaTBHBIH, CIICITHATBHBIN

spreadsheet ['spredfi:t] — aiekTpoHHas TabauIa

Reading

Read and translate the text using a dictionary if necessary:

Text A. Using technology in school assessment: «Please sir, how am I doing?)

After the Sats debacle of 2008 and the general concern around the "over testing" of

children, assessment has become a burning issue. Emphasis is shifting towards

formative approaches - those that plot children's development and gauge their

progress rather than rely on summative tests.

In May 2009 a report from the Expert Group on Assessment - a panel advising the

government - recommended strengthening the quality of teacher assessment, and that

every school should have access to an accredited chartered assessor by 2020. The

14



group also gave its support to techniques such as assessment for learning (AfL), seen
as integral to personalized learning.

This means assessment will remain in sharp focus in 2010 and beyond. For it is a
multi-faceted skill; teachers must not only be able to manage their own formative
assessment of pupils but must also create the right conditions for peer assessment and
self-assessment, so that pupils can immediately recognize what “good" looks like and
share their observations with others.

"We must be able to assess work on the spot rather than just rely on summative
assessment," says Jo Rowley, head of Porthcaw! primary school in Bridgend.
Porthcawl uses technology to offer immediate feedback, in particular the AVerMedia
CP150 Visualizer, distributed by Steljes, which will be showcased at Bett. The
device, which looks similar to the arm of an overhead projector, can capture images
of text, illustrations or 3D objects, and can be connected to interactive whiteboards or
PCs to project them on-screen to the whole class.

The school has a visualizer in every class and uses them to prompt discussion or
share examples of good work. Rowley says that adding a visual element to teaching
has helped implement AfL principles because the ensuing discussions mean the
children assess their ongoing learning.

Feedback to parents is set to become an even greater priority for schools over the next
few years as online updates, set out in the "parent guarantee” in the government's
white paper for 21st-century schools, become a statutory requirement.

Secondary schools must comply by September 2010 and primaries by 2012.
Companies specializing in assessment, such as Incerts, are developing tools that will
allow schools to provide online reports to parents detailing achievements and next

steps.
Source: Stephanie Sparrow. Using technology in school assessment

(https://www.theguardian.com/resource/please-sir )

After reading tasks
3. Match the words with their synonyms:

15
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1) assessment

a) access

2) concern

b) appraisal

3) approach

¢) conclusion

4) strengthening

d) reinstatement

5) observation

e) bolster

6) replacement

) burden

4. Match the two parts to make up a sentence:

1) Lancashire is integrating the Incerts
2010 with the

platform,

school's  learning

a) for parents who speak English as a

second language.

2) Feedback to parents is set to become
an even greater priority for schools over

the next few years as online updates,

b) so that pupils can immediately
recognize what "good" looks like and

share their observations with others.

3) It collates and displays assessment
results in spreadsheets and target-setting

documents

¢) and both parents and students will be
able to access performance data and

teacher comments.

4) 1t uses virtual markbooks to track

student progress against target grades

d) and is looking to provide real-time
online reporting, with password access

for parents, during the spring term.

5) teachers must not only be able to
manage their own formative assessment
of pupils but must also create the right

conditions for peer assessment and self-

e) and to identify students who need

extra help.

assessment,
6) It includes tailor-made comment|f) which can be used for many
banks to help teachers generate reports, | assessment purposes, including

decisions about children's readiness for

the tests.
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7) He has also asked Incerts to develop | g) set out in the "parent guarantee” in
a bilingual system, initially in Polish | the government's white paper for 21st-
and Punjabi, century schools, become a statutory

requirement.

5. Write a summary of the text in 130-150 words.

Text B. System trials

6. Read the text and discuss the possibilities of a school tracking assessment. Use

appendixes 2 and 3.

Hillyfield primary in Waltham Forest, east London, a 650-pupil, three-form entry
school, has been trialling the Incerts 2010 system in advance of its launch at Bett.
This software allows teacher assessment to be recorded for AfL and online reporting.
Headteacher Steve Lancashire says: "The beauty is that we can access it on laptops,
anywhere, at home and at school.”

Lancashire is integrating the Incerts 2010 with the school's learning platform, and is
looking to provide real-time online reporting, with password access for parents,
during the spring term. He has also asked Incerts to develop a bilingual system,
initially in Polish and Punjabi, for parents who speak English as a second language.

In response to the September 2010 deadline for secondary schools to offer online
reporting, information management system specialist Hyperspheric Solutions will be
launching its school tracking assessment and reporting system (Stars) at Bett.

It uses virtual markbooks to track student progress against target grades and to
identify students who need extra help. It includes tailor-made comment banks to help
teachers generate reports, and both parents and students will be able to access
performance data and teacher comments.

Single-level tests, which are being piloted by 10 local authorities in 220 primary
schools as a replacement for Sats, rely on teachers knowing when to submit children
for the tests. The revised version of Prime Principle's online interactive markbook,

Classroom Monitor, could help. It collates and displays assessment results in
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spreadsheets and target-setting documents which can be used for many assessment
purposes, including decisions about children's readiness for the tests.

RM and NFER are showcasing the latest additions to infer plan, an e-assessment
programme providing topic-level challenges at primary level. Before and after pupils
have been taught a topic, they are set challenges that are automatically marked and
the results analyzed to provide reports and profiles online. Latest additions on show
at Bett include science for key stage 2 and the newly launched science for years 3-6.

(SOUFCEZ Stephanie Sparrow (https://www.theguardian.com/resource/please-sir)

7. Translate the following sentences from Russian into English:

1. B cdepe obpazoBaHMs TaaKeThl MPEIOCTABISIIOT OTPOMHOE KOJHYECTBO HOBBIX
BO3MOXKHOCTEH, MPU3BAaHHBIX TOBIUATH HA YIyYIlIEHUE TTpoliecca 00y4eHus, caenaTh
ero 0oJiee yBJIEKaTEIbHBIM.

2. Uem OpicTpee MPOUCXOAAT U3MEHEHHSI B COBPEMEHHOM MHpE, TEM Jy4Ylle JIIOAU
OCO3HAIOT BaXXHOCTh COBPEMEHHOTO O00pa3oBaHWs W 3HAHHUS AKTyaJbHBIX
TEXHOJIOTUH.

3. Bce Oousbiie u 0ojblIe CTYAEHTOB MO BCEMY MHPY HE MPEACTABISIOT CBOETO
oOy4eHust 6€3 COBPEMEHHBIX T'aJ[KETOB.

4. CerogHss BO MHOTUX OOpa30BaTENbHBIX YUPEXKIECHHUSX BOBCIO HCIOJIBb3YIOTCA
WHTEPAKTUBHBIE TOCKH, KOTOPBIE yXKE TOKa3aIi CBOIO BBICOKYIO d((EKTUBHOCTD.

5. DJEeKTpOHHbIE YYEOHMKH SBIISIOTCS OTJIMYHOW aJbTEPHATUBOM KHUTAM, BeIb B
OTHOM MAaJICHBKOM IIJIaHIIETe MOTYT TIOMECTUTHCS BCE YYEOHHMKH, a TIOUCK
He00X0IUMOM MH(OPMAIIUU B HUX MPOCTOU U OBICTPHIH.

6. B HacTosmee BpeMs aKTUBHO pa3BUBAETCS TEHICHIMUS JHUCTAHIIMOHHOTO
o0yueHus.

7. KoMmpioTep JaeT y4yuTelt0 HOBbIE BO3MOXHOCTH, MO3BOJISISI BMECTE C YUEHUKOM
MOJTy4aTh yIOBOJBCTBUE OT IpoLecca 00yUeHHUs.

8. MHcmonb3oBaHWE KOMIBIOTEPHOTO TECTHUPOBAHUS TOBBIIAECT 3S(HHEKTHBHOCTH
y4eOHOro mporecca, 1aeT BO3MOKHOCTh OBICTPON 0OpaTHOW CBSI3U MPEIOAaBaTess ¢

YUCHUKAMU.
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9. BaxxHBIM SBJISIETCSI HEMEIJICHHOE TIOCIIE BBITIOJIHCHUS TECTA TMOTYYEHUE OICHKU
KaXJIbIM YYEHHKOM, YTO, C OJJHOH CTOPOHBI, UCKIIIOUAET COMHEHHUS B OObEKTUBHOCTH
PE3yNbTATOB y caMuX 0Oy4aronuxcs, a, ¢ APyroi CTOPOHbI, CYIIECTBEHHO YKOHOMMUT

BpeMs MIPENo/IaBaTelis Ha MPOBEPKE KOHTPOIBbHBIX padoT.

8. Fill in the blanks with the correct words:

Words: Debacle, concern, strengthening, integral, observation, assessment, software,
initially, tailor-made, spreadsheet.

1) There is a «...» that they could potentially undermine the reform process.

2) The Board notes the development of a «...» to identify dormant projects with
balances.

3) The Department responded that it was acquiring new «...» that would facilitate
such analysis.

4) Concessionaires should provide sustainable management plans and comply with
the mandatory environmental impact «...» process.

5) The magnitude of the challenges facing the international community requires the
further «...» of our Organization.

6) Travel and public speaking are «...» parts of Tom's job.

7)The more the required capacity entails policy issues stemming from purely national
development conditions, the more the activity needs a «...» country approach.

8) | haven't discussed this awful subject since the «...» at the campus.

9) A newly elected Palestinian government should be treated, at least «...», with
legitimacy.

10) Response to suggestions and recommendations raised in paragraph 31 of the

concluding €.

9. Make a 2-3 min. speech on one of the following topics. Use extra sources (books,

magazines, the Internet).

Remember to:

e make a plan before you start
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e organize your report logically

e use the key vocabulary of the unit

e support your opinion with examples

e check your report for errors when it is ready

e apply audio and visual aids if necessary

1. Using modern technologies in educational process.
2. Top 5 benefits of technology in the classroom.
3. The role of technology in education.

Unit 3.

Juvenile Crime

Pre-reading tasks

1. Work in groups of three or four and discuss the following:

- How do teens become juvenile offenders and why?
- How to deal with juvenile delinquency?

- What are main causes of juvenile delinquency?

2. Study the following words and expressions:

. juvenile crime ['dsu:venall kraim]- mpecrymieHuwe, coBepiieHHOE
HECOBEPIICHHOJICTHUM; ITPECTYITHOCTh CPEIU HECOBEPIICHHOJICTHUX

. juvenile ['dsu:venail] — moapocTok, FOHOIIIA, FOHOIIIECKHIA

. delinquency [dr'lmkwansi] — mpectymieHue, npaBoHapyiieHHe (0COOESHHO

COBEPUIEHHOE HECOBEPUICHHOJIETHUM);

. antisocial behavior [anti'sau[(9)l bi'heivjo] — anTHCOIMAIEHOE TOBEACHME
. illegal behavior [1'li:gal br'hervjs] — mpoTuBo3akoHHOE IOBEICHNE
. adolescent [edo'les(o)nt] — moxpocTOK, MOAPOCTKOBBIN
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. marginal sectors of urban areas[ ma:dzinl ‘sektoz v ‘3:bon ‘earoz] —

ropoaCKHC OKpanHbI

. immediate social environment[r'mi:drot'soufal n'vararonmont] — conuanpHas
cpena
. to marginalize [ tu: ‘'ma:dgmolaiz] — u3oaupoBarh, 000COOIATH

destitute [ 'destitju:t] — OpOIICHHBIM, JTUIIEHHBIN, CUILHO HYKIAIOIHICS;

. to deal with [tu: di:] wid] — 3aKOHOAATEILCTBO, MPABOBAsI CHCTEMa, CHCTEMa
3aKOHOB, CyZicOHas cuctema

. to deal with [tu: di:l wid] — umeTh €m0 ¢; yIpaBIsAThCS, CIPABISATHCS C

. juvenile detention center['dzu:vonail dr'tent(o)n ‘sentoa] — wenTp I
COJIEpKaHUs TIOJT CTPaXKEH 3a/iep >KaHHbIX HECOBEPIIICHHOICTHUX IMPABOHAPYIIUTEICH
. to instill [ tu: m'stil] — BHymate (cTpax, yBakeHHe U T. I1.); BCEIATh (HAACKIY,

YBEPEHHOCTD); IPUBUBATH (MOPATbHBIC IPUHIUIIBI, HOPMBI)

. coercive [Kou'3:81V] — HaCHIIbCTBEHHBIH, IPUHY TUTCIBHBIN
. socialization [soufalar’zerfn] — cormanu3anms
. underage crime ['and(e)rids  kraim ] — mpectymuieHHe, COBEpIIEHHOE

HCCOBCPIICHHOJCTHUM, IMPCCTYIMHOCTL CPEAN HECOBCPIICHHOJICTHHUX

Reading

Read and translate the text using a dictionary if necessary:

Juvenile Crime
Juvenile delinquency refers to antisocial or illegal behavior by children or adolescents
and is considered a serious problem all over the world. It is caused by social,
economic and cultural factors. This juvenile criminality is apparent in marginal
sectors of urban areas where children are exposed to violence in their immediate
social environment, either as observers or as victims. Because delinquents basic
education, if they have any, is poor they have been marginalized from society and
destitute of any dignity or self esteem. Although most legal systems prescribe specific

procedures for dealing with young criminals, such as juvenile detention centers,
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approaches to prevent youth from becoming delinquent should also include measures
to instill equality and justice, fight poverty and create an atmosphere of hope and
peace among Yyouth. These preventive policies should be given priorities over any
coercive measures.

Socioeconomic opportunities and administrative services should be provided in rural
areas to discourage young people from migrating to urban areas. Similarly, youth
from poor urban settlements should benefit from plans that focus on education,
employment and access to leisure programs, especially during long school holidays.
Young people who drop out of school or come from broken families should have
access to specific social programs that help them become responsible adults.
Information campaigns should be planned that youth to be aware of the detrimental
effects of violence on the family, community and society, to teach them how to
communicate without violence. Focus on the importance of family should become a
priority because it is the primary institution of socialization of youth and continues to
play an important role in the prevention of underage crime.

(Source:http://www.delo-angl.ru/anglijskie-teksty-i-stati/prestupnost-sredi-nesovershennoletnix/)

After reading tasks

3. Find the terms in the text, which mean the following.

1) Crime committed by young people below a specific age (18 in most countries).

2) Take measures concerning (someone or something), especially with the intention
of putting something right.

3) A young person.

4) Gradually but firmly establish (an idea or attitude) in a person’s mind.

5) The process of learning to behave in a way that is acceptable to society.

6) Minor crime, especially that committed by young people.

7) Extremely poor and lacking the means to provide for oneself.

8) Relating to or using force or threats.

9) Treat (a person, group, or concept) as insignificant or peripheral.

10) In the process of developing from a child into an adult.
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4. Find synonyms to the given words:

1) violence a) adverse
2) coercive b)youthful
3) instill c) bullying
4) juvenile d) diffuse
5) destitute e) assault

6) marginalize ) exhausted
7) delinquency @) criticize
8) detrimental h) minority
9) youth 1) boyish
10) adolescent  j) default

5. Write a summary of the text in 130-150 words.

Text B. Main causes of juvenile delinquency at the present stage of development of

the Russian society

6. Read the text. Titles have been removed from it. Choose from the titles (A-F) the

one which fits each gap (1-6).

A) Lack of legislation and law enforcement

B) Violence

C) Lack of youth faith in the law and justice

D) The activities of informal criminal youth associations and the impact of
organized crime

E) The negative impact of the media

F) The neglect of juvenile offender

1)

The neglect of children continues to be one of the most alarming characteristics of
modern Russian society. Every year over 100 thousand children left without parental

care are detected. The overwhelming majority of them are social orphans, that is,
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abandoned by their parents or taken from their parents who do not fulfill their
responsibilities for raising and maintaining a child. Children from antisocial families
are often involved in criminal activities associated with the risk to health,

psychological and social development.

2)

Very often this is caused by shortcomings of the school, educational institutions, as

well as omissions in the organization of leisure activities of young people.

3)

Most of the people who committed crimes were subjected to humiliation and
punishment in childhood, suffered from adult abuse. The growth of cruelty to
children, as well as children to their peers, is due to several reasons. The prevalence
of violence in families is largely due to the liberalization of alcohol consumption.
Children living in families where at least one of the parents is an alcoholic are very

often subjected to violence and cruelty. They need help.

4)

Cultivating violence in the media and the arts.

5)

Most juvenile offenders who commit crimes in a group have ever been related to
informal groups. They are characterized or antisocial behavior, which is a prototype

of the criminal.

6)

The activity of the bodies charged with the struggle and prevention of crimes and
juvenile delinquency has also weakened. This and the weakness of supervision over
the implementation of laws on the education and protection of the rights of
adolescents; insufficient development of specialized social welfare services for
minors; poor adherence to national legislation and international standards on the

children's rights.

7. Translate the following sentences from Russian into English:
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1) IlpecTymHOCTh HECOBEPIICHHOJETHUX OTHOCUTCA K TI00ambHBIM MpobieMamM
COBPEMEHHOCTH, B PEIICHUH KOTOPBIX 3aMHTEPECOBAHO BCE MUPOBOE COOOIIIECTRO.

2) IlpecTynmHOCTh HECOBEPIICHHOJIETHUX 00Jice YYBCTBHTEIbHA, YEM IIPECTYITHOCTH
JIPYTUX BO3PACTHBIX TPYNN K ASKOHOMHYECKHM, COIUAILHBIM, HICOJOTHYECKHM,
COIMAJIBHO-AeMOTpaduIECKUM U JPYTUM TIpOIIeccaM, IPOUCXOISIINM B OOIIECTRE.
3) IIpodunakTrka npecTyIICHUH Cpear HECOBEPIICHHOIETHUX MPEACTABISIET COOOM
BOKHYIO YacTh CHCTEMBI O TMPEAYNPEKICHUIO MPECTYIMHOCTH B IICJIIOM, a TaKXKe
SBJIISICTCS. YacThi0 pPA0OTBI IO BOCIUTAHUIO IMOJPACTAIOIICTO TIOKOJICHHUS B
COBPEMCHHBIX YCIIOBHUSX.

4) llenpto MPOPMIAKTHKN TPECTYIUICHUH Cpeld HECOBEPIICHHOJCTHHX - 3TO HE
JOTYCTUTH KOH(PIMKTA MOJIOIOTO YeJIOBEKa C 3aKOHOM.

5) Ilpu BBIHECEHWH MPUTOBOPA B OTHOIICHUH HECOBEPIICHHOJICTHUX MPECTYITHUKOB
HE B IIOJIHOM Mepe YUYMUTHIBACTCSA XapaKTep M CTENeHb OOIIECTBEHHOH OIMAcHOCTHU
COBEPIIICHHOTO MPECTYIUICHUS.

6) YcioBHas Mepa Haka3aHWs B OOJIBITMHCTBE CIIy4acB HE OKAa3bIBACT OJDKHOTO
BIIMSIHUSL HA HCTIPABJICHNE HECOBEPIIICHHOJICTHETO U BOCIIPUHUMACTCS MM KaK TIOJIHOE
0CcBOOOXKIEHNE OT HAaKa3aHMU.

7) PacTeT 4YHCIO HECOBEPIICHHOJETHHUX, KOTOPbIE HAa MOMEHT COBEPIICHHS

INPECCTYIUICHUA HC YUIUJIMCH B IIKOJIC NI YHUBCPCUTCTC.

8. Discuss these guestions in pairs.

1. Should juveniles be treated as adults in the Legal system?

2. What can prevent juvenile delinquency?

Unit 4
School Uniform
Pre-reading tasks

1. Discuss the advantages and disadvantages of school uniform. Use appendixes 2

and 3.

2. Study the following words and expressions:
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. academic[ako'demik] — Hay4HBII

. afford[o'fo:d] — mo3BoATh cebe uTo-1100 (CaenaTh YTo-I100)

. claim[kleim] — yrBepxnaTh

. attendance[o'tendans] — moceraeMocTh

. behavior [br'heivjs] — moBenenue

. expense [1Ks'pens]— pacxopl, 3aTpaThl

. favorable ['ferv(s)roab(a)l] — 6GmarompusTHBIH

. to feel embarrassment [tu: fi:l mm’barosmont ] — cmymarbcs, 4yBcTBOBATH

ce0s HEJIOBKO

. freedom of expression[ fri:dom ov 1ks'prefn] — cBo6oa caMOBBIpaKEHUS
. intact [n'teekt] — mesbIi, HETPOHYTHIN

. introduce [intra'dju:s] — 31. BBOAHUTH

. keep track [ki:p traek] — oTciaexuBaTh

. mandatory ['mandatori]— o0s3aTeabHbIII

. outfit ["aotfit] — maps T, KOMIUTIEKT 01K TBI
. peer [p1a] — cBepCTHHUK

. pride [praid] — ropaocts

. to tease [tu: ti:z] — mpa3HHUTH

. thus[0AS]— Tak, TakuM 0Opazom

. unity [ 'ju:niti]— eTMHCTBO, CIUIOYEHHOCTh
Reading

Read and translate the text using a dictionary if necessary:

Text A. School uniform
Today many schools introduce their uniforms for students or have strict dress code.
Parents and students see a lot of benefits of this innovation but at the same time have

some doubts. Let us analyze the main concerns.
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To start with, some students claim that school uniforms restrict students’ freedom of
expression. Adults make their own clothing choices and have the freedom to express
themselves through their appearance.

But generally students’ right to free expression remains intact even with mandatory
school uniforms. And still there are many ways to express their individuality while
wearing school uniforms by introducing variations and adding accessories. Adults’
freedom to express themselves in clothing is also strictly limited by dress-codes in the
companies they work for.

Another concern is that buying a school uniform is extra expense for families. Parents
still need to buy regular clothes for their children to wear out of school.

However, some say that school uniforms can save parents money. Parents can reduce
money they spend on clothing when their children wear the same outfit every day.
Besides, school uniforms make getting ready for school easier, which can improve
punctuality.

One of the strong arguments for uniform is the absence of competition between
students over clothing choices and teasing of those who are dressed in less expensive
or less fashionable outfits. School uniforms keep students focused on their education,
not their clothes.

On the contrary, when students have to wear the same outfits and cannot select
clothes that suit their body types, they can feel embarrassed at school.

Moreover, some students find uniforms less comfortable than their regular clothes,
which may not be favorable to learning.

On the other hand, in general peers and teachers have a feeling that students in
uniform have higher academic potential, and even better behavior. Wearing uniform
increases school pride, unity, and community spirit. Students feel that they are a part
of a team. School uniforms may even improve attendance and discipline.

Another important point in favor of school uniform is safety. School uniform makes
it easier to keep track of students on field trips. If a stranger comes into a school

building, he\she could easily be recognized.
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All in all, uniform policies are easier to introduce than a standard dress code.
Clothing should not distract students from learning, although focusing on uniforms

may take attention away from other important issues in education.

After reading tasks

. Answer the questions

. What is the difference between a school uniform and a dress code?
. Does a school uniform limit a student’s freedom of expression?

. Do adults have more freedom to express themselves through their appearance?

. How can school uniforms make students focus on their studies more?

3

1

2

3

4. How can school uniforms save parents’ money?

5

6. Why do some students complain about their school uniform?
7

. How can a school uniform provide safety for students?

4. Match the words with their definitions:

1) | afford A Required by law or mandate; compulsory.

2) |claim B The cost incurred in or required for something.

3) |attendance | C The way in which one acts or conducts oneself, especially

towards others.

4) | behavior |D Have enough money to pay for

5) | expense E State or assert that something is the case, typically without

providing evidence or proof.

6) | favorable |F Not damaged or impaired in any way; complete.

7) | intact G Expressing approval

8) | mandatory | H The action or state of going regularly to or being present at

a place or event.

5. Fill in the blanks with the correct words:

Words: outfit, peer, pride, to tease, thus, unity, academic, afford, claimed, attendance.

1) Your «...» will affect your final grade.
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2) He is unable to concentrate on his «...» work.

3) Through fear or «...», he made no answer.

4) | promise to «...» you about precautionary principles all night.

5) Tom «...» that he didn't know his beach house was being used for illegal activities.
6) Despite all its disadvantages, serfhood was the primary means by which the «...»
of the nation was preserved.

7) I couldn't «...» to buy everything we needed.

8) Mary was a sight for sore eyes in her stunning, form-fitting red«...».

9) Invite students to imagine that a «...» at school says cruel and unkind things about
them.

10) «...», | tell you don't just go alone.

6. Translate the following sentences from Russian into English:

1) lIkonpHas ¢opma SBISIETCA HEOTHEMIIEMON YaCcThIO IKOJIBHOM KU3HU BO MHOTHX
CTpaHax.

2) Korma aetu HOCAT MIKOJIBHYIO (OpMy, OHM MOHUMAIOT, YTO OHU HAXOMSTCS B
IIKOJIE, a HE B APYTOM MECTE.

3) HkonpHble (OpPMBI TPEAOTBPAIIAIOT COIMATBLHOE HEPABEHCTBO, TOCKOJBKY
OoraTbie U OCHBIC XO/SAT B OJIMHAKOBOM OJICKIIE.

4) HlkonsHas ¢opma B Poccuu CTOMT AOBOJBHO AOPOr0, MO3TOMY, HE KaxKIbIi
POJIUTENH 3aX0UeT MOKYNAaTh €e.

5) IllkombHas ¢opMa — 3TO XOpOIIMH CIOCOO ICHUXOJOTHYECKH OOBEIHHUTH
YYCHHKOB OJTHOH IIKOJIBI B OJTHY KOMaH/Y.

6) IlIkonpHast popMa MOKa3bIBACT, YTO YUCHUKH PABHBI B ITPaBax M 003aHHOCTSIX.

7) Bo Bpemena CCCP aeTu HOCWIM CTPOTYIO IIKOJIBHYIO dopmy, HO B 1990 roxy
00s13aTENBHYIO MIKOJIBHYIO (HOPMY OTMEHUIIH.

8) llkonpHas hopma IpUBUBACT ACTSIM JUCIUTUIMHUPOBAHHOCTD.

9) B coBpeMeHHOM MHpE HEBO3MOXKHO MPEAOTBPATUTH COIMAIHLHOE HEPABEHCTBO

TOJBKO C IIOMOIIBIO IKOJIBHOU (POPMBEL.
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10) Ectb MHOXeCTBO (PaKTOPOB, yKa3bIBAIOIIME HA COIUAIBHOE IMOJIOKCHHE CEMbH

KaXKIOT0 yUYeHHKa, HalpUMep, MOOMIIbHBIHN TeJe(oH.

7. Write a summary of the text in 130-150 words.

Text B. History of School Uniforms

8. Read the quotes below. How do you understand these quotes? Give your reasons

and examples to support your answers. Use appendixes 2 and 3.

1. “A school uniform helps build school spirit.”
2. “School uniforms provide a more professional look and attitude towards school.”
3. “School uniforms will restrict expression of a child’s unique individuality.”

4, “Wearing a uniform doesn’t stop students from finding ways to stylize them.”

The first recorded use of standardized dress in education may have been in England
in 1222, when the Archbishop of Canterbury mandated that students wear a robe-like
outfit called the “cappa clausa.” The origin of the modern school uniform can be
traced to 16th Century England, when the impoverished “charity children” attending
the Christ’s Hospital boarding school wore blue cloaks reminiscent of the cassocks
worn by clergy, along with yellow stockings. As of Sep. 2014, students at Christ’s
Hospital were still wearing the same uniform, and according to the school it is the
oldest school uniform still in use. When Christ’s Hospital surveyed its students in
2011, 95% voted to keep the traditional uniforms.

In later centuries, school uniforms became associated with the upper class. At one of
England’s most prestigious schools, Eton, students were required to wear black top
hats and tails on and off campus until 1972, when the dress codes began to be
relaxed.

School uniforms in the United States followed the traditional use of uniforms
established in England and were generally limited to private and parochial

schools. One exception was found in government-run boarding schools for Native
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American children, first established in the late 1800s, where the children, who had

been removed from their families, were dressed in military-style uniforms.

9. Make a 2-3 min. speech on one of the following topics. Use extra sources (books,

magazines, the Internet).

Remember to:

make a plan before you start

organize your report logically

e use the key vocabulary of the unit

e support your opinion with examples

e check your report for errors when it is ready

e apply audio and visual aids if necessary

|

. School uniforms — pros and cons.

N

. Should students have to wear school uniforms?

w

. Positive effects of school uniforms.

Unit 5
Educational Systems All around the World

Pre-reading tasks

1. Read the sentences and try to guess which of them is true and which is false.

1)  Most Japanese schools don’t have canteens. Pupils bring food from home.

2)  Inthe US, there is a five-point grading system.

3)  InJapan, the school year begins in the winter.

4)  In ltaly, the educational system involves exactly 13 years of study.

5)  Italian pupils don’t wear school uniforms, and after completing their studies it
IS not customary to organize a prom.

6) In China, summer holidays last just one month. They begin in the month of

August.
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7)  All forms of education in Greek universities are paid.

8) The Greek education system provides students with a huge number of
discounts: absolutely free medical care, free travel, and free food.

9)  The US Admissions Office closely monitors the balance of girls and boys upon
admission. If one type of gender in an educational institution prevails, for example, of

young males, then the admission of young people to that educational institution ends.

2. Study the following words and expressions:

. overwhelming number [auve'welmiy ‘'namba] — moxaensroIee 6OIBIIMHCTBO
. consideration [konsida reifn] — coodpaxxenue, o0CyKaIeHUE

. host of pitfalls[houst bv'pitfo:lz]— MHOMXeECTBO OABOIHBIX KaMHEH

. assignment[a’sainmont]| — Ha3HaYEHHUE, paclpeIcIICHUE, HAPaBICHHUE

. vital [vaitl] — »xu3HEHHO BayKHBII

. overcomplicate[ ‘auvo 'komplikit |- cHIBHO YCIOKHUTH

. repatriation [ri:patr1 e1fn] — Bo3BpaleHne Ha POAUHY

. hinder entry into [H'indar ‘entr1 'itu: |- npensitctBOBaTh MOCTYIJICHHUIO

. examination arrangement[igzaemi'nerfn o'reindsmont] — cucrema npoBencHUs
9K3aMeHa

. revered [r1'viod] — yBakaeMblii, TOYUTAEMbBIi

. curriculum [ka'rikjulom] — yae6Hast mporpamma

. enviable position [ 'enviabl pa’zifn] — 3aBuaHas mo3uIHs

. outbound['avtbaond] — ucxoasimii

. Inspectorate[n’spektorit] — oprad Hag30pa, HHCICKIUS

. rapidly [ ‘reepidli]- GsicTpo, cTpeMuTeNBEHO

. viable option[ 'varobl bpfn] — mpuemnemsrit Baprant

. guidance [ 'gaidons]- pykoBoacTBO, KOHCYJIbTAITUS

. framework][ ' frermws3:k] — cucrema, CTpyKTYypa, KapKac

. benchmark ["benfma:k]- kputepuii, mokasaTeins, CTaHAAPT
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Reading

Read and translate the text using a dictionary if necessary:

Text A. Comparing global education systems

For families making an international move with school-age children, there can be an
overwhelming number of considerations to factor in to the planning process.
Depending on the ages of the children and which school they currently attend, there
will be many difficult and emotionally charged decisions to make.

Children are likely to be settled in their existing schools, with firm friendship groups,
and they will be accustomed to an established system of learning. Not only will there
be cultural challenges ahead, but there will also be new education systems to
navigate, which could present a host of pitfalls if parents have not been advised to
consider their next move.

While a foreign assignment can be one of the most life-changing experiences,
offering new and exciting opportunities, it is vital that families keep one eye on the
future. Not all education systems around the world are equal, and, without giving
careful thought to each stage of learning — and the resulting qualifications for each
child — families could overcomplicate repatriation and, at worst, hinder entry into a
preferred higher-education institution.

Global education systems

Every education system around the world has its own examination arrangement or
assessment of pupil performance, which usually allows students to move on to the
next stage of learning. Luckily for UK citizens, the education system in Britain is one
of the most revered and widely replicated learning structures across the globe.

In fact, education is one of the UK’s biggest exports; according to figures from 1SC
Research over 45 per cent of all international schools teaching in the English
language offer a British-based curriculum.

Families moving from the UK often find themselves in the enviable position of
selecting from a large number of international schools teaching a British curriculum,

which offers students not only continuity of education on the outbound relocation but
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also ease of repatriation back into the UK education system, particularly when it
comes to exam time.

Although these schools will largely be fee-paying, some will have the advantage of
being accredited by British-government-approved inspectorates, offering families
further peace of mind.

In fact, in many of the rapidly developing major international relocation destinations,
such as the Middle East and Asia Pacific, it will be necessary to attend a fee-paying
international school, as state education is unlikely to be available to, or a viable
option for, expatriate families.

However, in destinations such as many European countries, the USA and Australia,
state education systems are highly regarded, and families may be more open to the
prospect of a local state-funded school. This option has the added advantages of
helping with social integration and being an alternative to costly fee-paying
international schools.

Considering future moves

It is vital that families choosing to enter the state education system of their
destination country are advised to consider any future moves or possible repatriation
issues. For example, in the USA, while the standard of state education is considered
to be high, schools offer an entirely different learning curriculum from the UK, even
differing from state to state within the country.

In addition, the US education system does not offer an end-of-school assessment
comparable to the British GCSEs and A Levels.

Comparing final exams

With that in mind, if the child of an assignee is heading towards the completion of
secondary or high school in the state education system of their host country, it will be
necessary for the family to understand the levels of achievement required for entry
into a higher-education institution or a profession.

Comparisons between end-of-school exam systems and/or methods of assessment of
different countries are notoriously difficult to make. Ideally, families should be

advised to avoid a move during this particularly tricky stage. If presented with this
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challenge, there are methods of determining the standards and equivalent levels of
qualifications students will gain while the family is on an overseas assignment.

In the UK, the Universities and Colleges Admissions Service (UCAS), an
organization which co-ordinates applications to most British higher-education
Institutions, operates a tariff system whereby it attributes points to grades achieved in
post-16 qualifications. The points system covers many qualifications, including all
the UK exams, such as A Levels and Scottish Highers, but also includes some of the
qualifications that are likely to be obtained overseas, such as the International
Baccalaureate (IB), the Irish Leaving Certificate, and the Advanced Placement
Programme, which is offered in the US and Canada.

UCAS accepts that, increasingly, comparisons need to be made with international
qualifications as a consequence of the rise in global mobility, and has published
guidance on this, which offers help to families making further-education decisions.
“Globalization is leading to a greater mobility of students across the world,” states
the UCAS International Qualifications Guide. “It is therefore important that higher-
education admissions officers, staff and tutors are fully aware of the qualifications
that may be offered by international applicants.”

The guide goes some way to ensuring that international students are assessed fairly
when entering the UK higher-education system. UCAS aims to promote a greater
understanding of the value of international qualifications, and is helping higher-
education providers to make realistic offers to international students and those
returning to the UK having obtained qualifications overseas.

Another UK-based resource that offers help to understand the value of overseas
qualifications is the UK National Recognition Information Centre (UK NARIC), a
designated National Agency responsible for providing information and advice on
qualifications worldwide. Its services are offered to individuals and organizations
advising on comparisons of international qualifications against UK framework levels.
Competition to top universities around the world is fierce but students with an
international education can have the edge due to the unique nature of their schooling

environment and experience.
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The UWC education movement, which has 17 campuses around the world, is a case
in point. Its ethos and practice go beyond solely academic instruction to foster
leadership skills and those of tolerance and collaboration.

At Pearson College UWC in Canada, students learn to think and collaborate across
countries, cultures, disciplines and sectors by leading and facilitating initiatives on
campus and taking responsibility for the community. Students built the composter on
campus and designed and constructed the greenhouse and they also have one or more
volunteer jobs that help to keep the community running.

The unique nature of their instruction means that applications to higher education
Institutions inevitably stand out: 13 Pearson College UWC alumni have gone on to
become Rhodes Scholars at the University of Oxford.

Benchmarking international qualifications

In 2008, the European Commission devised the European Qualifications Framework
(EQF), which divides learning stages and qualifications gained into eight levels.

The framework ranges from Level 1, ‘basic general knowledge’, to Level 8,
‘knowledge at the most advanced frontier of a field of work or study’. Most
qualifications around the world can be placed within these levels, to offer a guide to
both the comparable levels of learning with an unfamiliar education system and the
final exams on offer.

The UK, along with many other EU member countries, has restructured its own
qualifications framework in line with the EQF. As a general guide, those taking
GCSEs with passes at grades D—G would sit within Level 1, Level 2 would include
GCSE grades A*-C, AS and A Level, and the International Baccalaureate would be
classified as Level 3. Level 6 would take in a bachelor’s degree, and Level 8 would
represent those with a doctorate.

UNESCOQO’s detailed breakdowns of international education systems and
qualifications benchmarked against a similar structure to the EQF can be found on the
UNESCO website.

While there are many resources to help guide families to a better understanding of

what they may face when choosing a state education system in their overseas
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destination, there is no substitute for discussing the specifics of the learning options
with the schools and colleges themselves.

(Source: https://www.relocatemagazine.com/articles/rmarriage-03-d3-2015-6666-education-comparing-

globaI-education-svstems)

After reading tasks
3. Translate the following sentences from Russian into English:

1) B Cunramype HECKOJBKO HM3BECTHBIX YHHBEPCHUTECTOB, KOTOPBIC MpEIIararT
BBICOKOKQUECTBEHHOE 00pa30BaHUE M COBPEMEHHBIE METOABI O0yUEHUSI.

2)  VYuurbes B CuHramype - 3To OOJIBIIIOE MPEUMYIIECTBO, TaK Kak y Bac Oynuer
OO0JIBIIIE BPEMEHHU JIJIsl 3HAKOMCTBA CO CTPAHOM U €€ CTUJIEM >KU3HHU.

3)  CuHranmyp npejaraeT yHHKQJIbHYIO CHCTEMY OOpa30BaHHS C YIIOpPOM Ha
KOHKpeTHble oOnactu. Kypchbl TMOCBAIEHBI TakKUM MHTEPECHBIM TeMaM, Kak
WHHOBAIIMU, MPEINPUHUMATEIHCTBO U UHKEHEPUs,, © MHOTHE M3 HHUX IOJHOCTBHIO
YUTAIOTCS Ha aHTJIMACKOM SI3BIKE.

4) CuHranypckue YHHMBEPCUTETHI €XKerogHo mnpuHuMmaroTr Ooinee 80 000
WHOCTPAHHBIX CTYJCHTOB.

5) Pa3smep mmathl 3a OOyYeHHE 3aBHUCHT OT YHHBEPCHUTETa, KOTOPBIA Bac
unrepecyet. Kak npasuio, on koneonercs ot 15 000 mo 50 000 mommapos B ro.

6) CruneHauu BBICOKO IEHATCA B cucteme oOpa3zoBanus B Cunranmype. OHH
MpeIaraloTcs MHOTUMH areHTCTBaMU, OpraHU3alusIMyd U yHUBEpcUTeTaMHu. UTOOBI
MOJIYYUTh WX, CTYJICHTHI JOJKHBI UMETh OMPEACIICHHbBIC aKaJIEeMHUUECKHUE YCTIEXH HITH
JTOCTHIKCHUS.

7) Kak m B apyrux cTpaHaxX, YHHBEPCHTETCKOE OOIIECKUTHE SIBISCTCS CaMbIM
MOMYJIIPHBIM BBIOOPOM CpEIU CTYJIECHTOB. B TO e BpeMsi OHO TakXe OTPaHHYCHO M

qacTO JOCTYITHO TOJIBKO JIA OIMPCACIICHHBIX IICPUOA0OB B TCUCHUC BAIICTO O6y‘-IeHI/I$[.

4. Fill in the blanks with the correct words:

Words: vital, overwhelming, framework, consideration, repatriation, assignment,

guidance, benchmark
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1. While nominally the Palestinians have a collective leadership, the reality is that
Arafat has «...» control.

2. Their security should be prime in our «...» when we deal with war and peace.
3. To accomplish its «...», the Council may gather all the necessary information
and call on experts.

4, Those new steps established a new «...» for openness and engagement.

5. Water is a natural resource of «...» importance.

6.  This article provides the legal «...» for compliance by nuclear States with
nuclear disarmament goals.

7. Where possible, the authorities worked with refugees to encourage their «...».

8. Under the teacher's «...», I took big strides with my studies.

5. Write a summary of the text in 130-150 words.

Text B. Masters in Japan

6. Read the following text and write down its keywords:

Asia is becoming progressively a very attractive destination for international students
not only because of its exotic characters, but also due to the quality of education,
offered in many Asian countries. Japan is one of the most interesting Asian cultures
and the third largest economy in the world after US and China. The high emphasis on
quality, particularly in education, is proven by the Japanese presence in the top
positions of the university rankings.

International students in Japan

The Japanese government has set the goal to welcome 300 000 international students
in their universities. The following steps are being taken to encourage foreign
students: financial aid, study programmes in English, international teachers and
increasing the exchange programmes and cooperation with universities overseas.

Japanese universities
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There are approximately 780 universities in Japan and they are categorized as
national public (80%), state public and private. Not all of them offer Masters
programmes, because graduate degress are not in such demand as in Europe. The
reason is that corporate companies don’t require graduate students as much and that
the unemployability in Japan is low. Also, Masters education exists in Japan only
since the end of the World War I1.

Japanese universities are among the best universities in the world, whereby the public
ones are more prestigious than the private ones. Five universities in Japan are listed in
the Top100 of the QS World University Ranking for 2015.

Language and terms in Japanese universities

English is widely spoken in Japan and there are many Masters programmes entirely
thought in English. For those of you who would like to learn Japanese while
studying, there are courses for international students, mostly offered for free.

If you choose to do your Masters in Japan, you should keep in mind that the academic
year starts in April, respectively the second semester — in October. Anyway, this is a
good possibility for Bachelor graduates to take a break before continuing with the
next education step. Normally, a Masters in Japan lasts 24 months.

Applications and fees

Most of the Japanese universities have entrance examinations. There is a standardized
test for foreign students, called Examination for Japanese University (EJU), whereby
skills in relevant academic areas are tested. Additional required application
documents are an application form, an academic transcript, a Bachelor diploma and
an English Language Proficiency certificate (or a taken English test).
Sometimesproofs of sufficient finances, references or an academic essay (personal
application letter) are required additionally.

Tuition fees in Japan are among the highest ones in Asia, but they are reasonable
compared to those in Western countries. International students also have the
opportunity to gain a financial support by the Japanese governance.

(SOUTCGZ https://www.master—and—more.eu/en/find-your-masters/masters-abroad/masters—in-]apan/)
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7. Render the text using the keywords.

8. Make a 2-3 min. speech on one of the following topics. Use extra sources (books,

magazines, the Internet).

Remember to:

e make a plan before you start

e organize your report logically

e use the key vocabulary of the unit

e support your opinion with examples

e check your report for errors when it is ready

e apply audio and visual aids if necessary

-

. Education system in Great Britain.

N

. How education differs around the world.

w

. Changes in the classroom and education system.

Unit 6
What Don’t We Know about Gratitude and Youth?

Pre-reading tasks

1. Work in groups of three or four and discuss the following: agree or disagree with

the statement and explain your position to other members of the group. Use

appendixes 2 and 3.

Modern children don’t know what gratitude and politeness are.

2. Try to answer the question, discussing the opinions of each other.

What’s the secret to instilling gratitude in kids?

3. Guess the meaning of the following words:

Encephalitis —
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To utter —
Highlight —
Encouragement —
Gratitude —
Postdoctoral —
Virtually —
Embark —
Nutritional —

To emerge —

4. Study the following words and expressions:

encephalitis [insefo’lartis] —sunedanut

o hooked up [hukd ap] — moakirouén

o trembling [ 'trembliy] —1poxs, TpemeT

o shake [feik]- TpsicTu, Tpoxathb

o gratitude [ 'graetitju:d] — 6;1aromapHOCTb, IPU3HATEILHOCTD
o encouragement [’ karidsmont] —moompenue, moaepxKKa, BOOTYIICBICHUE
o niche [niff] — auma

o scientifically [saron tifikli] — Hay4HO 000CHOBaHHBIN

o chapter ['ffeepto] —TiaBa, paszmen

o emerging[1'ms:d3m]— BoO3HUKAIOIIHIA, pa3BUBAIOIIUICS

o embark[im'ba:k]- naunnats, BcTynaTh

. cultivate [ 'kaltivert] — kypTHUBHpPOBATH

J nutritional [nju: "trifnal] — nuraTenbHbIH
o benefit [ 'benifit] — Bbirosa, mosbs3a
o spontaneously [spon'terniasli] — cmorTaHHO, CAMOIIPOU3BOIBHO

o start out [Sta:t avt]— HaunHaTH(CA)
o overview ['auvVvavju:] —0030p, aHaIU3
o figure out [ 'figo avt]— BeIsICHATH, pa3dupaThCs
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o verify ['verifai]- mpoBepsiTh, monTBEepKAATH

o assessing [o'sesin] — orneHka

o age-appropriate [erdz-o'prouprit] — cooTBeTCTBYIOMIMIA BO3PACTY
. accuracy [ ‘akjorasi]— TO4HOCTh , aKKypaTHOCTh , JOCTOBEPHOCTb
o preschooler [pri: 'sku:lo]— momkoapHUK

o adolescent [edo'les(o)nt] —moapocToK

o envy [ 'envi] —3aBHCTb, 3aBUJ0BATh
o longitudinally [londsr'tju:d(o)nali] — BmoB
o unfold[an'fould]- pa3BuBaThCsl, OTKpPBIBATH, pACKPHIBATH

o submitted [sob 'mitid] —ipenocTaBneHHBI#H

o reinforce [ri:in'fo:s] — MOAKpPEIIATH, YCUINBATh

o competencie [ kompitonsi]— cHOCOOHOCTb, ITOJTHOMOYHE
o appraising [o'preizin] — oleHUBarOIIUI

o curriculum [ka'rikjulom]—kypc oOy4deHus

Reading

Read and translate the text using a dictionary if necessary:

Text A. What Don’t We Know about Gratitude and Youth?

When | was nine years old, | came down with a serious case of encephalitis. | spent a
couple of weeks drifting in and out of sleep, hooked up to tubes and IVs, unable to
talk—and then I slipped into a coma. A doctor warned my mom and dad that | might
not come out “normal” or be able to walk again. When I came through a week later, I
was happy to see my parents and my aunt standing in front of me, masks covering
their mouths, their eyes open with relief and trembling with concern. | figured
something was wrong, but didn’t understand what.

“I want pizza,” [ uttered.
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| had to wait a week before | could eat regular food. But my parents and relatives
talked with me about the things | could do when | got out, which helped me to set my
sights on getting better. And the many prayers from loved ones mattered; | believed
them. When one nurse, named Flo, asked me about my hobbies and interests, it made
me feel special and it focused me on things | wanted to do again. She was surprised
to learn that I had never had a shake. As soon as | could eat regular food again, Flo
showed up with a chocolate shake for me! | was filled with gratitude.

Knowing that people were there for me and believed in me guided my focus and gave
me strength. It was the highlight of each day when my parents arrived with a treat or
homemade food. | believed their encouragement that | was strong and would get out
soon. | surprised the doctor with my recovery by the end of the week and, after
leaving the hospital, with my progress through physical therapy.

My lifelong interest in the positive power of relationships started with this negative
life event. Twenty-three years later, | began scientifically exploring gratitude in
postdoctoral work with Michael McCullough at the University of Miami. Though |
started out studying forgiveness, | was surprised to learn that there was virtually no
research on the development of gratitude. | had found my niche!

As an immigrant who had always gravitated towards adults who personally cared
about my development, gratitude seemed particularly valuable to me and to the topic
of supporting youth achievement. In 2007, Michael Furlong at UC Santa Barbara
invited me to write a chapter on the potential of gratitude in school. Research on
gratitude in youth was just emerging, mainly being done by a psychologist at Hofstra
University by the name of Jeffrey Froh. Jeff and | wrote two chapters about gratitude,
and as we embarked on more research together, we sought a grant to support our
work. In 2011, thanks to funding from the John Templeton Foundation, the Youth
Gratitude Project (YGP) was born. We’re working with hundreds of students and
educators to understand how to measure and cultivate gratitude in schools and at
home.

Today, I'm often asked, “What’s the secret to instilling gratitude in kids?” This

question is tough to answer in a few sentences because gratitude is a complex social
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behavior that we must personalize and work at regularly to grow (just like nutritional
or exercise habits that last). It will emerge spontaneously, in situations like the one |
faced. But can we cultivate gratitude and its benefits in our daily lives? The truth is
that the science of gratitude is just starting out—and there’s a lot we still don’t know.
Here’s an overview of what we’ve discovered about kids and thankfulness, and the
questions we’re still trying to answer.

Figuring out what happens when kids say “thanks”

To start, we tried to figure out how to measure gratitude in children and teens.
Research had yet to verify if existing measures of gratitude were suitable for
assessing gratitude in 10-19 year olds. We examined this in a study six years ago, and
our main findings were that the standard for measuring the grateful personality in
adults, the GQ-6, did not perform well for 10-13 year olds but was sufficient for 14-
19 year olds.

We recommended that better measures needed to be developed for children younger
than 13. We are now examining if modified versions of the GQ-6 that use more age-
appropriate wording or formatting perform with greater consistency and accuracy for
7-19 year olds. We also need a measure for preschoolers, and we’re currently
conducting assessment studies with that group. Lack of such measures hinders basic
and applied research on gratitude in youth.

The YGP also addressed the effects of gratitude on children and teens. An early study
of 14-19 year olds linked gratitude to outcomes like better GPA, less envy and
depression, and more life satisfaction and flow. We also found that materialism
tended to negatively affect these outcomes.

We’re examining these and other relationships longitudinally—meaning that we’re
following how they unfold over time—and findings so far show that gratitude is
related to more pro-social behavior, satisfaction with life, hope, and search for
purpose, and less antisocial behavior and depression over a period of four years. One
study we just submitted for publication shows that gratitude and prosocial behavior
reinforce each other—and that adolescents who show more gratitude are more likely

to be skilled at identifying goals and strategizing ways to reach them, and they tend to
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be more empathic and trusting. These findings suggest that gratitude helps youth
develop their competencies and become their own person by gradually improving
themselves and how they interact with others.

Finally, another study of ours found that 8-11 year old students could be taught to
think gratefully (i.e., be better at appraising gifts they receive from benefactors) in
school and that doing so supports their emotional well-being over a period of five
months. It also, unsurprisingly, leads them to express thanks more, compared to
students who were not taught grateful thinking. We are also examining the effects of

a gratitude and purpose curriculum on students in grades 4-12.

5. Write a summary of the text in 130-150 words.

Text B. How good is gratitude to students?

6. Read the following text and write down its keywords:

Tyler Renshaw and Rachel Olinger at Louisiana State University study examined
research on whether gratitude is beneficial for youth in schools by meta-analyzing
studies from 2006 to 2014, including some of ours. They basically found that
measures of gratitude in youth are not as accurate or consistent as they need to be for
scientific purposes, that gratitude interventions with youth in school and in after-
school programs were ineffective, and that enthusiasm for promoting gratitude in
youth and in schools should be tempered with further research in this area.

According to Renshaw and Olinger, researchers like us are facing three main
obstacles: the homogenous samples, the lack of uniformity in how gratitude should be
practiced in school, and a narrow theoretical understanding of the causes and
consequences of gratitude when practiced in school. For instance, the majority of
studies they could include in their review focused on adolescents, and the
intervention studies have all been done with ethnically homogenous populations.
With the field so nascent, researchers have yet to settle on a common set of practices

that should characterize gratitude interventions for youth.
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Finally, little is known from the studies about how gratitude influences processes and
outcomes that are important to schools (like students’ prosocial and academic
behaviors and social-emotional skills or how these things lead to school-specific
subjective well-being and quality of school climate).

This meta-analysis highlights how much more work we still have to do. Indeed,
overcoming these three limitations are major goals of the Youth Gratitude Project. As
part of this effort, the research is targeting a wide age range of students (ages 4-18)
from multiple ethnic backgrounds and examining processes and outcomes relevant to
schools, like achievement, grit, social conduct, relationships with peers and teachers,
and school satisfaction.

Renshaw and Olinger also found that gratitude interventions have not proven
effective. Here, however, their findings might be premature. The small number of
interventions that have been done formally—and, specifically, the six that could be
included in their review—has been limited by the types of gratitude induction
activities (such as counting blessings or letter writing) and settings (during school and
in after-school programs). In other words, researchers and educators are still trying to
figure out what techniques and settings work best in fostering gratitude among kids—
and we’re still a few years away from definitive conclusions.

It is, for example, worth considering variables that could moderate intervention
effects before drawing conclusions about the effectiveness of gratitude interventions,
such as how often students engage in gratitude practices—a major factor influencing
the effects of any positive psychology technique. Other variables matter, too, such as
students’ enjoyment of the lessons, and the effectiveness with which the lessons are
delivered.

Unlike other intervention research, the YGP curriculum addresses these critical
variables head-on. It’s including such variables to determine intervention
effectiveness, and it’s including teacher training, so that lessons can be experienced as
a natural part of the school day and be better personalized by students and educators.
This will undoubtedly go a long way in helping to identify and craft more standard

and effective techniques for interventions.
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How gratitude is practiced matters

The main idea of the YGP curriculum is that varied gratitude practices, such as
journaling, that genuinely build on students’ strengths and guide them to have more
meaningful interactions and discussion with peers, teachers, and other adults more
regularly should help students feel more socially competent and connected, be more
satisfied with school, have better mental health and emotional well-being, and be
more motivated about school and their future.

Preliminary evidence for the effects of our gratitude and purpose curriculum so far
indicate that it is helping to decrease depression, anxiety, and antisocial behavior and
increase hope, emotional regulation, and search for purpose. We will soon explore
effects on other outcomes of interest to schools and move to fill many of the crucial
gaps in this research area.

In short, research on what good gratitude is to youth development, students, and
schools is trickling in and better tools for measuring gratitude in children will soon be
available to help advance basic and applied research.

What practices should gratitude interventions include? They should start by
identifying and engaging students’ character strengths and interests; and they should
let students appreciate the different benefits and benefactors in their lives for
themselves. Let’s go beyond lists and dry journals. As my story shows, when people
“get” us and help us through tough times, gratitude grows. Bringing the full spectrum
of human experience into grateful focus is key, and it seems to be a missing
ingredient from youth intervention studies done so far too. My research so far
suggests that this is the way to go.

In the meantime, schools participating in the YGP curriculum have shared anecdotes
about students’ and parents’ enthusiasm for the gratitude lessons. Indeed, the
character strength and gratitude exercises have not only been affirmation—
strengthening pride in students’ achievements and building a sense of community—
but they have also been hijacking much of the wall space at the Open Houses! In my
opinion, this may be because the lessons are helping students to appreciate the value

of altruistic choices in school and recognize the good intentions of others, which
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helps them feel supported in reaching for better. I imagine that’s good for teachers,

staff, and neighborhoods, too.

7. Render the text using the keywords.

8. Give English equivalents to these expressions from the text:

Tem BpeMeHeM —

Hananenue —

AJNBTPYUCTUYECKHUNA BBIOOP —
YTBepKIeHHuE —

IIpenBapurenpHble JOKA3aTEIbCTBA —
besycmoBHO —

bmaronerens —

IToHBIN CHEKTP YEIOBEYECKOTO OIbITA —
NHTEpBEHIMOHHBIE UCCIEN0BAHUS—

[IpukiagHO€E Uccaeq0BaHNEe—

9. Discuss these quotes in small groups. Do you agree or disagree with them? Give

your reasons and examples to support your answers. Use appendices 2 and 3.

1. “Develop an attitude of gratitude, and give thanks for everything that happens to
you, knowing that every step forward is a step toward achieving something bigger
and better than your current situation.” — Brian Tracy.

2. “If you want to turn your life around, try thankfulness. It will change your life
mightily.” — Gerald Good

3. “The way to develop the best that is in a person is by appreciation and

encouragement.” — Charles Schwab

Unit7

Tips for Helping Kids Adopt a Growth Mindset
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Pre-reading tasks

1. Work in groups of three or four and discuss the following: agree or disagree with

the statement and explain your position to other members of your group. Use

appendices 2 and 3.

Some people are just jerks, and not much can be done to change them.

2. Scan the text and explain the main idea in your own words.

3. Study the following words and expressions:

mindset[ 'maindset]— MbIIcHNE

obstacle[ ‘'obstokl]- mperpana
surmountable[sa"maovntab(a)l] — npeomonumbIii

crucial[ 'kru:faol]- xiroueBoit, pemarommi

bullying[ 'bulim]— 3anmyruBaromiuii, U31eBaTeIbLCTBO
resilient[r1' ziliont]— ynpyrwuii, ruokuit
overwhelmed[ouva'welmd]- mogasnenHbI#

controversy[ ‘kontrovs:si]— mpoTuBopedme, TUCKyCCUs
misapplication[misapli keifn]— HenpaBUIBHOE HCITOIB30BAHKE
fostering[ ' fostarip]— co3ganue, BocnuTaHue, MOOIIPEHHE
anxiety[en zaoti]- TpeBora

sense of failure [sens ov 'feiljo |- uyBcTBO Heymaum
midst [midst]- cpeau

struggling [ 'stragliy]-0opromuiics

cooperation [kauppa'rerfn]—coTpyaHudectBo

malleable [ 'maliobl]-momaTnuBeIi. rHOKKI

yield[ji:ld]- ycrymars, npunectu

oversimplified [ouve'simplifaid]—ynpomennsrii
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o unfair [an'fes]-HecnpaBeaTuBbIi

o circumstances [ 's3:komstonsiz] — o6cTosTeNTHLCTBA

Reading

Translate the text into Russian in writing. Use a dictionary if necessary.

Text A. Tips for Helping Kids Adopt a Growth Mindset

“Growth mindset,” is an idea pioneered by Stanford researcher Carol Dweck. It’s the
opposite of a “fixed mindset,” the idea that people are born either smart or not, kind
or not, strong or not—and people just don’t change all that much.

According to this research, when we practice a growth mindset, the obstacles we’re
facing seem more surmountable. It’s crucial for us to realize that we are not helpless;
we can grow and adapt. Just as important as seeing ourselves as capable of growth,
however, is the belief that someone who is challenging us can change, too. This
perspective releases some of the pressure we might feel, and helps us to think more in
terms of challenges than threats.

We shouldn’t only believe in the ability of other people to change for their benefit,
however. We are the ones who stand the most to gain when we see possibilities in
others. For example, one recent study found that teens who learned about the growth
mindset in relation to bullying— hearing that bullies could change and no one was
stuck as an aggressor or victim—were more resilient to social stress. Even when they
got ignored or felt shy, for example, they didn’t become overwhelmed or physically
stressed out. Seven months later, they were even getting better grades.

That’s a fairly easy idea to suggest, and perhaps you already believe in it. But if
you’re a parent or educator, the challenge lies in helping kids to see the advantages
and the ways that it can be applied to their lives and relationships. Here are some tips
for helping kids turn a fixed mindset into a growth one.

How to explain the social benefits
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Although there is some controversy over the misapplication of mindset research in
schools, a growing number of studies suggest that fostering a growth mindset (also
known as an “incremental theory of personality””) helps students to better navigate
social challenges.

Improved peer relationships: A simple belief in the possibility of change may have a
powerful effect on our thinking—potentially freeing us to actually see our way
through anxiety and a sense of failure in the midst of peer conflict and peer exclusion.
Research also indicates that believing personalities can change can lower aggression
and retaliatory behavior.

Empathy: A growth mindset can prompt us to put in the effort to empathize more—
particularly when it’s challenging. If we are struggling to understand that so-called
“jerk” in our lives, we might be able to say to ourselves, “This person may be having
a rough time right now, but she may change her behavior over time.”

Cooperation: Finally, if we believe that personalities are malleable and situations can
change, we can also apply this thinking to groups. Israeli and Palestinian teens that
were taught the simple idea that groups of people can also change demonstrated
increased cooperation in a joint tower-building task. They showed more positive
emotions and built a much higher tower than the control group participants in the
study.

Although the basic message above seems to yield numerous social benefits,
researchers caution us not to default to oversimplified “people-can-change” platitudes
as we share information about the growth mindset. It’s not okay to put the entire
burden on someone who is being bullied or otherwise facing unfair circumstances.
When we address bullying and victimization, both bullies and bystanders must be
part of the conversation—and the solution.

(Source:https://greatergood.berkeley.edu/article/item/tips for helping kids adopt a growth mindset )

Text B. Three ways to teach a growth mindset

4. Read the following text quickly and write down its key words:
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Many growth mindset studies feature brief reading and writing activities where
participants learn about our human potential for growth, apply their learning, and
share it with others. If you would like to recreate a similar learning experience at
home or in your classroom, here are some elements you might include.

- Talk about bullying and social exclusion: Why do bullies bully? Are victims always
victims? What traits do bullies and victims share? Can bullies or victims change? The
goal here is to challenge black-and-white views of “bullies” and “victims.” Exploring
these questions can help us realize that neither bullies nor victims are fundamentally
flawed or fated to always remain in their role.

- Explore growth vs. fixed mindsets: With the help of these two videos, you can
introduce the concept of neuroplasticity and what it means to hold a growth vs. a
fixed mindset. Viewers should start to understand how believing that people’s
abilities and traits can change makes us more motivated and optimistic about solving
problems. Then, you can apply these concepts to the idea of bullying: Can bullies and
victims grow and change? How can we shift some of our fixed ideas about them—
He’s a bad person; No one likes me—t0o more flexible ones?

- Reinforce learning through teaching: Research demonstrates that learning and
comprehension can be significantly enhanced when you get to teach what you are
learning. Invite older children or teens to develop several tips and discussion
questions about the growth mindset. Then find a time when they can share these key
ideas with younger children (or siblings).

Obstacles to growth

Consider the following cautions and clarifications from mindset researcher Carol
Dweck:

- You can’t have a growth mindset all the time: It’s important to note that a growth
mindset isn’t a personal attribute or state of being; it’s a way of thinking or a coping
strategy that we can apply in a given situation. It is not something you simply have or
you don’’t.

- We all experience fixed mindsets, too: Everyone is a mix of both fixed and growth

mindsets, and no one person has a pure growth mindset all the time. If we want to
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benefit from a growth mindset, we need to understand how both a fixed and growth
mindset can play out in different situations. For example, a growth mindset can come
in handy in situations where we experience anxiety or a sense of failure.

- Beware of your triggers: However, sometimes it’s really challenging to access a
growth mindset. Fixed-mindset triggers such as feeling threatened, compared, or
criticized can make us feel defensive and insecure so that it can be difficult to believe
in the capacity for change. Fixed mindsets can also spark negative self-conscious
emotions like shame, which can spark signs of stress in the body as we react to
potential threats.

Studies suggest that growth mindsets counter the fight-or-flight response, helping us
to view social problems as challenges. This helps us to adapt, change, and grow—the
chief characteristics of resilience. When we promote the belief that people truly have
the potential to change, we free up ourselves and others to actually do that.

(Source: https://greatergood.berkeley.edu/article/item/tips for helping kids adopt a growth mindset)

5. Render the text using your keywords.

6. Give English equivalents to these words and expressions from the text:

Ty MelIIeHUS —
HebOe3onacHbli —
CnocoOHOCTB —
3acTeHUYNBBIC YMOIUHU —
Ypyrocrs —

Poct MpmieHust —
YyBCcTBO HEynauu —
CocrosiHuE OBITHS —
YceunuBath —

OCTOpPOXKHOCTD —
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7. Discuss the following statements in small groups. Do you agree or disagree with

them? Give your reasons and examples to support your answers. Use appendicies 2

and 3.

1. People who adopt a fixed mindset tend to avoid challenges, can’t handle mistakes,
and as a result, they don’t enjoy learning.

2. With a growth mindset, kids and adults see challenges, mistakes and even failures
as opportunities to grow. These people believe that intelligence isn’t fixed at birth but
Is obtained through hard work.

3. Another great way to instill a growth mindset in kids is by reading books with

growth mindset themes.

Unit 8
Boys Cry Too

Pre-reading tasks

1. Are the following subjects taught in: primary school, secondary school, both or

neither in your country? Fill in the table

Subjects: literature, art and design, physical education, music, civics, world history,
economics, drama, foreign languages, computer studies, technical drawing,

environmental studies, creative writing, psychology, anatomy.

Primary school Secondary school | Both Neither

Are there any subjects which you feel should be taught at school but which are not?

Why do you think they are essential/not essential?
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2. Agree or disagree with the following. Use appendixes 2 and 3:

“Education’s purpose is to replace an empty mind with an open one.”

Malcom Forbes (US publisher)
“A school’s reason for existence is to provide opportunity for experience.”

J. L. Carr (British novelist)

3. Discuss the following. Use appendixes 2 and 3.

- What might be the consequences of not being able to express how you feel?
- How can emotional problems interfere with someone’s work/ progress at

school?

4. Study the following words and expressions:

undecided[andr ' sardid]— HepemmTeabHbII

o increasingly sarcastic[mn kri:simpl Sa: 'kaestik | — Bce Oosee capkacTHUHBIN
o swollen['swoauvlon]— B3myThIit
. slammed[slemd]- 3axnonHyBIIHiiCS

o outburst [ autb3:st] — BEIOpOC

o cool off [ku:l of] —ocTeIBaTH

o advisor[ad'vaizo]— COBETHHK, KOHCYJIbTAaHT

o counseling[ 'kavnsali] — pexomennanus

o curt[ks:t] — pe3kuii, KpaTKHii

o cautious| 'ko:fas] —ocTOpoXxKHBIH, OepeKHBII

o begrudge[br’ grads]-3aBuaoBath , MOCKYIMUTHCS

o punctuated with shrugs[ papkfovertidwid [ragz]- npepbiBaeMbIii MOKaTHEM

o looks wary[luks ' we(o)ri]— BBITISLIUT HACTOPOKEHHO
o toughness [ 'tafnis] — mpoYHOCTH
o beyond Fight-or-Flight [br'jond fait o: flait] —3a mpenenamu GopsOBI HITH

oercrsa
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complexity[kom'pleksiti]— cioxHOCTB, 3aITyTAHHOCTH
to pull away [tu: pul o'wer] —oTCTpaHUTBCS

emotional divide [1'moufnal di'vaid] — smMoroHaNBHBI pa3phIB
struggle [stragl] — OuTBa, TPy IHOCTH
regardless[ri'ga:dlis]— necmoTps Ha

ill-prepared[1lpri’ pead]— m10x0 MOArOTOBICHHBIM
amplified[  emplifaid]-ycunennsrii

masculine toughness[ ' maskjolin ‘tafnis ] — my»kckast )keCTOKOCTB
deny[dr nair]-oTpunarh, 0TKa3bIBAThHCS

miseducation— HenpaBUIbHOE 00pa30BaHuUE

frustration [fras'trei/n] — pa3odapoBanue

threat [Oret] —yrpo3a

self-esteem [self 1s'ti:m] —camoyBaxxeH#e, caMOOIICHKA
fear [fio] — cTpax

convince [kon'vins] —y0exaaTh

foregone [fo:'gon] —Hen30exHBIH

to diminish [di' mintf] —cHmwkaTh, ocnadbUThH

inner life ['moa larf]— qyxoBHas XHU3Hb

suffer['safo]- crpagats

acknowledge[ak nolid3]-npu3HaBath

advance [od 'va:ns]-npoaBmKeHUE, JOCTHKCHHIE

unclench[an klenff]-pa3:xumats

Reading

Read the text and give a summary.

Text A. Teach boys emotional literacy, or else
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Luce, thirteen, pauses at the office door, undecided whether to take his baseball cap
off or leave it alone; he pulls it off and steps into the room — the school psychologist’s
office. “Come on in, Luke. Have a seat in the big chair.”

Luke’s a “good kid”. He plays drums in the school band and makes fair grades,
though they’re dropped lately. At school he’s not part of the popular clique, but he
does have a few good “mates”.

So what brings him here? In the past few months Luke has grown increasingly
sarcastic and swollen. A few evenings ago, concerned about his grades, his parents
turned down his request to participate in an optional after-school activity. Luke flew
into a rage. He slammed doors and kicked a hole in his bedroom wall. His mother
was stunned by the violent outburst, his father was livid, but they left him alone to
cool off. The next morning Dad left early for work, Luke had a headache and took a
sick day off from school, and his mother called in at the school to see if anyone there
might know what was troubling him. Luke’s advisor suggested the counseling visit.
As we talk, my questions cruise the perimeter of his life: academic, music, friendship,
family. His answers are curt, cautious and begrudging, punctuated with shrugs and a
steely expression intended to keep the conversation from moving any closer than that
outer edge. “About the other night. The rage and that hole in the bedroom wall. You
must have been pretty mad to do that? ” Luke looks wary, and even a little scared. He
shrugs. “You look sad. Do you feel sad?”

Luke quickly looks down, and | see that tears are beginning to well up in his eyes.
Clearly he is hurting, but it is masked in the toughness that fills his voice. “I don’t
know. Maybe, I guess.”

“Let’s see if we can figure out what’s making you feel so bad.”

Beyond Fight-or-Flight

Every troubled boy has a different story, but their stories share a disturbing theme, a
theme of emotional language and expression by emotional complexity. When we ask
them to open up, most, like Luke, respond with the same fight-to-flight response we

all have to threatening situations.
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A boy longs for connection at the same time he feels the need to begin to pull away,
and this opens up an emotional divide. This struggle between his need for connection
and his desire for autonomy finds different expression as a boy grows. But regardless
of their age, most boys are ill-prepared for the challenges along the road to becoming
an emotionally healthy adult. Whatever role biology plays (and that role is by no
means clear) in the way boys are characteristically different from girls in their
emotional experience, those differences are amplified by a culture that supports
emotional development for girls and discourages it for boys. Stereotypical notions of
masculine toughness deny a boy his emotions and rob him of the chance to develop
the full range of emotional resources. We call this process. In which a boy is stressed
away from his inner world, the emotional miseducation of boys.

If you ask a boy the question “How did that make you feel?”” he very often won’t
know how to respond. He’ll talk, instead, about what he did or planes to do about the
problem. Some boys don’t have the words for their feelings — “sad” or “angry” or
“ashamed”, for instance. A large part of our work with boys is to help them
understand their emotional life and develop an emotional vocabulary. We try to teach
them emotional literacy — the ability to read, understand and put into words our
emotions and those of others.

We build emotional literacy, first, by being able to identify and name our emotions;
second, by recognizing the emotional content of voice and facial expression, or body
language; and third, by understanding the situations or reactions that produce
emotional states. By this we mean the link between loss and sadness, between
frustration and anger, or threats to pride or self-esteem and fear. In our experience
with families, we find that most girls get lots of encouragement from an early age to
be emotionally literate; to be reflective and expressive of their own feelings, and
responsive to the feelings of others.

In the shadows

When we first began working with and speaking about boys, a large part of our task
was to convince skeptical parents and educators of a truth we knew from our years of

experience as therapists; that boys suffer deeply as a result of the destructive
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emotional training our culture imposes upon them, that many of are in crisis, and that
all of them need help. Perhaps, because men enjoy so much power and prestige in
society, there is a tendency to view it as a foregone conclusion that boys will have
future success and to diminish the importance of any problems they might experience
in childhood.

We have to come to grips with the fact that every boy has an inner life, that their
hearts are full. Every boy is sensitive, and every boy suffers. When we do
acknowledge it, and use this understanding to advance our own emotional education
as parents and teachers of boys, we can help them meet the shadows in their lives
with a more meaningful light. If we can give them an emotional vocabulary and the

encouragement to use it, they will unclench their hearts.

After reading tasks
5. Choose the right option:
1)  Luke is the kind of boy who

A regularly flies into fits of rage.

B is not popular with his peers.

C has a limited circle of friends.

D wouldn’t normally need counseling.

2)  In narrating the incident which prompted Luke’s mother to seek help, the writer
presents Luke as being

A spoilt

B troublesome

C tough

D distressed

3)  Luke’s behavior during the counseling session
A is not consistent with a violent temperament

B shows that he is afraid of punishment

C is typical of boys visiting the psychologist

D shows fear which may not be entirely genuine
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4)  The writer suggests that, when asked to talk about their feelings, boys feel
A vulnerable

B offended

C ridiculed

D bullied

5)  The writer believes that the differences between boys and girls
A are mostly of a biological nature

B are made greater by society

C cause boys to become tough

D give girls an unfair advantage

6)  When asked about their emotions, boys think of

A ways of understanding them better

B dealing with them in practical terms

C how they can express themselves

D how they can use them to their benefit

6. In the last paragraph, the writer stresses that:

A adults also need to develop emotionally in order to help boys.
B boys won’t suffer if they have a good emotional vocabulary
C admitting that boys are sensitive is hard for the male parent

D parents and teachers must be encouraged to help boys

Text B. Tips for Teachers: Ways to Help Students Who Struggle with Emotions

or Behavior

7. Read the text quickly. Discuss with a partner the importance of the following tips.

1. Start fresh. Other teachers may see your class roster and warn you about a
particular student, but if what they have to say is negative it can taint your perception
of that student before you have even met them. If you see a conversation starting to
go this way, reframe it in a positive light. Ask what worked best, or what that teacher
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would have done differently if they got to do it over. It’s up to you to develop your
own relationship with that student.

2. Draw on past experiences with students, but don’t necessarily rely on
them. The start of the school year brings a fresh crop of children and teenagers with
different backgrounds, personalities, and problems. Think about techniques that
worked last year for dealing with some of your “difficult” students, but stay open to
new approaches.

3. Put yourself in the right frame of mind. Most students who have emotional or
behavioral problems want to be successful in school, but have trouble controlling
themselves, focusing, and staying still. Avoid deeming them “attention seekers,” or
“slackers.” Work on being as patient as possible.

4. Expect some disorganization and forgetfulness. Children who are sad, angry, or
afraid are probably not too concerned about missing papers or homework
assignments. Of 11-17-year olds who took MHA’s Youth Screening, 92 percent
reported that they sometimes or often had trouble concentrating, and 91 percent
reported that they were sometimes or often easily distracted. If your workload allows,
it might be helpful to email homework assignments to parents to keep kids on task, or
provide written directions instead of verbal ones so students can refer back to them. If
you are using technology in the classroom, use the reminder or task tools that are
available.

5. Reduce classroom stress. Avoid rigid deadlines — try giving homework
assignments that are due in two days instead of the following day. Don’t lower grades
for non-academic reasons like messy handwriting, especially with younger children.
Think of ways to gamify your lessons from time to time so they are more engaging
for students who struggle to focus.

6. Look into evidence-based programs that support social and emotional
learning. MHA recommends the Pax Good Behavior Game (especially for younger
students), the Positive Action Program, and the Raising Healthy Children Program.
These programs use social and emotional learning to deliver outcomes that matter

later in life such as less crime, lower rates of public assistance, improved employment
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opportunities, and higher earning potential. Furthermore, they have demonstrated
considerable return on investment.

7. Find the good and praise it. Children and teens who are struggling with
emotional or behavioral problems find school extra hard and often deal with low self-
esteem. They may be extra sensitive and much harder on themselves than their peers.
Be genuine and generous in your praise and downplay their shortcomings. Assure
them that with hard work and practice, they will eventually find difficult assignments
easier.

8. Be familiar with options for accommodations. For children and teenagers who
still have trouble despite after school help or chances to correct their mistakes, IEPs
and 504 Plans can help structure the unique assistance they need to succeed. Gently
suggest these options to parents when appropriate — they may not even know this
kind of extra help is available.

9. Avoid embarrassment. When dealing with a student who is being disruptive, take
them aside or out in the hall to explain the problem rather than reprimanding them in
front of their classmates. Ensure that they know the problem is with the behavior —
not them — and how you expect them to behave moving forward.

10. Exercise compassion. No special accommodation can substitute for patience,
kindness, and flexibility. Teachers bring a great deal of compassion to the table to
start with, but it can be easy to let it fall to the wayside when you’ve got a classroom
full of 30 students, 4 more lesson plans to get through, and can’t seem to get
everyone to stay on the same page. No one expects you to be a saint — just try your
best to keep your cool.

11. Work with parents. Parents may see behaviors at home that you aren’t seeing in
school and vice versa. Keeping open lines of communication with parents will create
consistency in working with students who have emotional or behavioral struggles and
minimize misunderstandings. Make a plan that helps you communicate regularly with
parents who need more frequent contact than others so that they're in the loop with
what you're seeing in the classroom, and they can fill you in on what's going on at

home.
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12. Make time to take care of yourself. Find ways to de-stress on evenings and
weekends so you can bring your “A game” to the classroom. You might be the take-

a-hot-bath type or you might be the cross fit type — whatever works best for you.

Source: Red Flags, “Ways to Assist Students with Depression or Related Disorders.”
(https://www.mhanational.org/tips-teachers-ways-help-students-who-struggle-emotions-or-
behavior)

8. Read the text again. Match the following information with the correct paragraph.

1. Develop your own relationships with the students even if you are warned about
their emotional or behavioral problems.

2. Keep communicating with parents. It will help to minimize misunderstandings in
working with students.

3. Take care of yourself and have a rest sometimes.

4. Use your past experiences working with students, but stay open to new approaches.
5. Praise the students who often deal with low self-esteem. Assure them that with
hard work and practice, they will be more successful in school.

6. Avoid rigid deadlines and strict rules. Encourage students to do their best in

learning.

9. Make a 2-3 min. speech on one of the following topics. Use extra sources (books,

magazines, the Internet).

Remember to:

e make a plan before you start

e organize your report logically

e use the key vocabulary of the unit

e support your opinion with examples

e check your report for errors when it is ready

e apply audio and visual aids if necessary

1. Social, emotional and behavioral challenges
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2. Common behavioral issues in school-age children

3. Behavioral challenges in the classroom

Unit 9
University
Pre-reading tasks

1. Study the following words and expressions:

° bursary ['bs:sori] —cTuneHaus, rpaHT

o fundraising campaign[ ‘fandreisiy kam'pein] —kammnanus o c6opy cpeicTB
o widening [ 'waidnin] — paciupeHue, yBeInIeHUES

o comprehensive [kpmpri hensiv]— KOMIUIEKCHBIH, 1IEI0CTHBIN

o tuition fees [tju: '1fnfi:z] — mata 3a oOyuenue

) estimated [ 'estimertid] —ipeamoiaraeMblii, OLIEHESHHBIH, UCUHCIISTFOIITUANCS
o eligible ['elidzobl]-mipremiemsblIii, JOyCTUMBIN
o subsequent [ 'sabsikwont]-ocieayromnuii, mo3aHui

o brightest [ 'brartist]-cambIii sspkuii

o perceived [pa’'si:vd]- mpenmosiaraeMplii, BOCIIPHHSITHIN

2. Underline the correct word to complete each sentence:

1)  As a travelling/ visiting/ touring professor in sociology, he spends much of his
time abroad.

2)  The overseer/ supervisor/ administrator of your thesis will advise you on what
kind of content is appropriate for your introduction.

3)  The tester/ marker / inspector refused to correct the paper, claiming it was
illegible.

4)  Thanks to weekly lessons with a private lecturer / tutor / professor, her reading
ability improved steadily.

5)  He looks as if he lives on the streets, but in fact he’s a respected headmaster/

don/ dean at Oxford University.
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6) If you think your work has been graded unfairly, file a complaint with the
head/ chief/ leader of the department.

7)  Students’ performance will be judged by external prefects/ graders / assessors
to ensure objectivity.

8)  The ski teacher/ coach/ instructor warned the new skiers about the risk of
frostbite.

3. Pick the right word to make each sentence complete:

1)  Asan office trainee/ learner/ novice, she was expected to follow the lead of the
more experienced secretaries.

2)  Becoming a doctor requires a lengthy period of study followed by several years
as a junior/ trainee/ houseman.

3)  The carpenter’s pupil/ apprentice/ helper envied his master’s skill and
precision.

4) A first-year undergraduate/ post-graduate/ senior often needs time to adjust to
their new campus environment.

5)  The successful entrant/ applicant / finalist will serve a three-month trial period

before being offered a permanent position.

4. Match the words in columns A and B to form collocations, then complete the

sentences below. You might need to change the form of some verbs.
A B

Expel truant

Drop out of a student
Play students’ progress
Attend school
Assess a lesson

1) Last term the headmaster «...» for bullying.
2) Bernard was reprimanded for failing to «...».

3) It is difficult to «...» without testing them regularly.
65



4) Children who regularly «...» are twice as likely to leave school without any
qualifications.

5) Once an energetic and bright student, Jill «...» shortly after her father’s accident.

5. Is it right for universities to charge tuition fees? Think about:

- Highly intelligent students who cannot afford to attend University

- The expenses involved in running a university

Reading

Read and translate the text using a dictionary if necessary:

Text A. Oxford bursaries offered to widen undergraduate access

Oxford University and its undergraduate colleges are today launching a new bursaries
scheme and a major fundraising campaign to assist the process of widening
participation. The Oxford Bursaries will be the most comprehensive scheme of this
kind to be offered by any UK university and, when fully operational, will distribute
OVer ¥4 m euro a year.

Undergraduates whose tuition fees are paid in full by his or her local authority will be
eligible to apply for Oxford Bursaries of at least 2000 euro. The scheme will be
introduced for UK and EU undergraduate students taking up places at Oxford in
Autumn 2002; it is estimated that around 400 students will be eligible for bursaries in
the first year. Each bursary will be worth 1000 euro in a student’s first year, and 500
euro in each subsequent year of the course. The scheme will initially be offered to
eligible students who begin their courses in 2002, 2003 and 2004.

Launching the scheme, Dr Colin Lucas, Vice-Chancellor, said “Oxford is a world-
class centre of learning. To maintain this standard, it needs to attract the brightest and
best students, whoever they are and wherever they live. The University wants to do
all it can to remove barriers — real or perceived — which might deter students with

potential from applying for a place.”
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After reading tasks
6. Choose the best option:

1)  Oxford University is

A worried they are attracting the wrong students

B increasing the number of courses on offer

C facing very serious financial difficulties

D keen to encourage gifted students from all walks of life
2)  The bursaries are being offered

A to any student who applies for one

B only to students who apply in Autumn

C to students already receiving financial aid

D to students taking part in fund-raising activities

7. Match items from column A to those in column B:

A B
1 If you were hard-working, a if you hadn’t spoken to the coach like that
2 If he has informed of the b if I didn’t admire his approach to the
teacher’s meeting subject
3 You would be the captain ¢ she will join us for the seminar this
of the football team now morning
4 T wouldn’t have gone to d you wouldn’t have lost your job
Professor Smith’s lecture e she’ll be here

5 If she finished her

Assignment last night

Text B. University is the best time of your life and here is why

8. Read the text and give a summary of it.
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Whether you are at the beginning of your studies or at the very end, you sure have
heard countless times so far that studying is the best period of a person’s life. At the
first glance it seems like a cliché, which people always pronounced with a certain dose
of sadness. With all the commitments, strict professors and difficult exams for which
one needs to study for months, it does not really seem to be an amusing period of life.
However, if you look at things from a different angle, at the end you definitely will
come to the same conclusion.

We are going to help you in this and we are going to give you some good reasons that
prove studying is truly the most beautiful and the most interesting part of life.

1. The Freedom — you are finally on your own and you can arrange your free time
the way you please. This is something every young person dreams of. The students
that live outside their hometown or in some other country get to really experience this
advantage. You can do or stop doing things you couldn’t even dream of in your
parents’ home. A spontaneous party, a cake for lunch or a stroll at 4 am, why not?

2. The Independence — Going away from home can be both stressful and difficult,
but there are very few things that will contribute your personal development and self-
reliance as much as this experience. At first you might think you won’t be able to
survive without your mom’s kitchen. But soon the idea that you can eat anything and
anytime becomes more and more tempting. If you have decided to study in a foreign
country, then you are facing the real challenge. However, when you get used to it,
there are no limits for you anymore. You are going to develop enough creativity and
Imagination to be able to handle anything.

3. The Friendships — While studying, you are going to meet new people, and often
very different from your self — the people of other nationalities, religions, characters
and points of view, but also some people of similar interests and with some of them
staying friends for life. According to statistics, people create the largest number of
lifelong friendships at the university. You have similar troubles, you find yourself in
an unknown environment, you have the same temptations, obligations, desires ...

Also, many people meet their greatest love just while studying.
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4. The Knowledge — We assume that you study the things you are interested in.
Studying will satisfy all your curiosity in a particular field. There are also numerous
associations and extracurricular activities where you can gain some additional skills
and meet people who share your passion.

5. Having Fun — You get up early for lectures, you should not be late, your timetable
IS very busy, you have lots of homework, seminars, projects ... Still, you will
remember your college days for the best parties you’ve ever been to or perhaps
organized yourself. Nightlife and student days have many things in common. Of
course, one should have boundaries when it comes to anything in life.

Just a friendly reminder to all students — I know that health concerns aren’t the main
focus when you go overseas for higher education, but sometimes unpredictable things
can happen. Having a student health insurance will give you greater peace of mind
wherever you are. Don’t forget that.

Studying is one of the most turbulent and most intense periods of a person’s life. A
whole new horizon opens in front of you, and the lessons that you will learn do not
only come from books you read.

The best comes when you successfully overcome all the problems and obstacles, tasks
and obligations that the study brings, and you are finally able to say that you are a
grown up. You were gradually changing every single day you spent as a student. Do
not be surprised if you start your academic education as one person, and finish it as
another, usually a better one.

Most ex-students will agree that studying really is the most precious life period, but
the problem is that we only become aware of that fact when the student days are
behind us.

9. Read the quotes below. How do you understand these quotes? Give your reasons

and examples to support your answers.

e  “Education is knowing where to go to find out what you need to know; and its

knowing how to use the information you get.” (William Feather, US Author)
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e “To teach how to live with uncertainty, yet without being paralyzed by
hesitation, is perhaps the chief thing that philosophy can do.” (Bertrand Russell)

10. Make a 2-3 min. speech on one of the following topics. Use extra sources (books,

magazines, the Internet).

Remember to:

make a plan before you start

organize your report logically

e use the key vocabulary of the unit

e support your opinion with examples

e check your report for errors when it is ready

e apply audio and visual aids if necessary

|

. My life at the University.

N

. Similarities and differences between school and university.

3. Where you see yourself after graduation.

Unit 10

Toxic Personality and Success

Pre-reading tasks

1. Work in groups and discuss the following:

- who is a toxic person?

- do you consider yourself like this?

- what social skills are there?

- do I need to take online personality type tests and why?

- IS the personality type important when applying for a job?
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2. Study the following words and expressions:

. toxic Personality [ 'toksik p3:sa'naliti | — TokcuunbIil YenmoBek

. participants [pa: tisipants] — y4aCTHUKH

. SUpervisors [supervisors] — cymepsaiizepsl

. university of Bonn [ju:ni'v3:sitr av bon] - BouHCKHIT yHHBEpCUTET

. successful careers [sok 'sesf(a)l careers] — ycnernas kapbepa

. formal education ['fo:mal edju keirfn] — obmiee, ob6s3arensHOE 0Opa3oBaHUE
. positive attribues [ pozitiv attribues] — mo3utuBHbBIC aTPHOYTHI

. individual Differences [indr'vidsval 'difronsiz] — uanuBHIyamsHOE pa3BUTHE
. hierarchical positions [haror'a:kikal positions] —uepapxudeckue NO3UINN

. employees [emplor'i:z] — paGoTHHKH

optional ['ppfnal] — HeoOsA3aTenbHBIN; TOMOIHHUTEIBHBIA; MO BBIOOpPY, HA

BBIOOD, OMIIMOHATIBHBIN

. honesty [ 'DNiSti] — YecTHOCTH
. post [paust] — mocT-; mocite (T.e. CIeAYIONIUH MOCIe Yero-JIn0o0)
. modesty [ mpdiSti] — CKpOMHOCTb

3. Read and translate the following words and expressions:

lack of modesty—
toxic personality —
social skill —

abuse trust —
harmlessness —
employees —

low values —
selecting staff —
leadership positions —
instance —

double-edged sword —
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Reading

Read and translate the text using a dictionary if necessary:

Text A. Toxic Personality and Success

Read the text and give a summaury.

The term is used to describe people who are greedy, lack modesty, act unfairly and
are not too concerned with the truth, a ‘toxic personality’ would not seem to be
something that leads to success in life. However, research at the Department of
Psychology, University of Bonn suggests otherwise.
According to Dr. Mareike Kholin, Bastian Kiickelhaus and Prof. Dr. Gerhard Blickle
people with toxic personalities can still have successful careers. The key lies with
their social skills.
While social skills are generally positive attributes in the workplace, they ‘can also be
used to deceive others, abuse trust or construct a facade of harmlessness beyond
which actually lurks deceitfulness' they state in a paper in Personality and Individual
Differences. Dr. Mareike Kholin and the research team argue that people with toxic
personalities considered to be socially adept by colleagues were thought to be more
capable by superiors and occupied higher hierarchical positions.
The Bonn psychologists investigated 231 "trios" of employees, colleagues and
superiors to shed some light on the phenomenon:
- Employees filled in an anonymous online survey, assessing themselves on
characteristics such as "honesty" and "modesty".
- Colleagues gave information on each participant's social skills.

Participant's supervisors provided an appraisal of their employees work
performance.
They found that employees with low values of honesty and modesty can still have
successful careers if they balance toxic parts of their personality with social skills.
Dr Kholin commented:

"We have to get used to the idea that social skills can be a double-edged sword."
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Bastian Kiickelhaus summarises:

"Trickery, disguise and deception are the dark side of social skills."

Low values of "honesty" and "modesty"

Characteristically, "toxic" persons have low scores for "honesty" and "modesty"” in
personality tests.

Prof. Blickle said:

"Such personalities tend to focus on themselves all the time. Good social skills enable
them to deceive others."

Conversely, employees who are distinctly honest and modest are seen as a real joy for
their team: They behave fairly and allow their colleagues to share in their successes.
Assessing toxic personalities more accurately?

How should organizations and work teams act on these findings? Prof. Blickle
advised:

"In order to slow down the ascent of toxic personalities, more attention should be
paid to actual performance and less to the good impression when selecting staff and
making assessments. This is particularly difficult in activities where it is important to
impress and arouse interest, such as in sales or leadership positions. Here, it makes
sense for instance to also look at the sickness and notice rate of employees, or

customer loyalty.
Source: Kholin, M., Kiickelhaus, B., & Blickle, G.: Why Dark Personalities can Get Ahead:
Extending the  Toxic  Career  Model, Personality and Individual  Differences

(https://www.psvarticles.com/career/toxic-personality.htm)

After reading tasks
4. Choose the best option about the text:

1) Can toxic people have a successful job?

a. Yes, but social skills are needed,

b. No, no one needs toxic workers

2) Why did the Bonn psychologists study the workers?

a. they decided to shed light on the phenomenon of social skills,
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b. they were given this task

3) How did the Bonn psychologists conduct their research?

a. interviewed them themselves,

b. conducted an online survey,

c. asked other people to do it for them.

4) What did Dr. Holin say?

a. "We have to get used to the idea that social skills can be a double-edged sword."

b. "Trickery, disguise and deception are the dark side of social skills."

5. Match the words with their definitions:

toxic personality

A

the science that studies the laws of the origin,
development and functioning of the psyche and mental

activity of a person and groups of people.

psychology

a concept that reflects the richness of human nature,
the multiplicity and diversity of ways of expressing

the general in the individual

social skill

a philosophical concept that means an object of
sensory perception, a phenomenon that can be

comprehended through experience.

individual differences

this is the type of person who tends to avoid
responsibility for their actions, and tends to shift the

blame for any reason on others.

the phenomenon

a specialist who studies the manifestations, methods
and forms of organization of mental phenomena of the
individual in various areas of human activity to solve

research and applied problems

social network

These are skills that enable people to recognize and
manage their emotions, successfully deal with

conflicts, solve interpersonal problems, understand
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and empathize with others, establish and maintain
positive relationships, follow ethics, make constructive
contributions to their reference communities, and set

and achieve goals.

psychologist G | an online platform that is used for communication,

dating, and creating social relationships

6. Fill in the blanks with the correct words:

Words: socially, employees, attributes, otherwise, performance, double-edged sword,
impress, online, toxic personalities, the key.

1. However, research at the Department of Psychology, University of Bonn suggests
«oM.

2. "In order to slow down the ascent of «...», more attention should be paid to actual
performance.

3. People with toxic personalities are considered to be «...» adept.

4. This 1s particularly difficult in activities where it is important to «...» and arouse
interest.

5. Here, it makes sense for instance to also look at the sickness and notice rate of
«...», or customer loyalty.

6. «...» lies with their social skills.

7. Social skills are generally positive «...» in the workplace.

8. Participant's supervisors provided an appraisal of their employees work «...».

9. Employees filled in an anonymous «...» survey.

10. "We have to get used to the idea that social skills can be a «...».

7. Translate the following sentences from Russian into English:

1. Kak mpaBuiao, TOKCMYHBIMU Ha3bIBAIOT JIIOJEH, MOCJE OOIIEHUS C KOTOPHIMHU

OCTACTCA HECIIPUATHOC ITOCICBKYCHUC.
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2. YV TOKCHYHBIX JIIOJIEH BCEr/a IJIOXO€ HACTPOCHUE, OHU HEIOBOJIbHBI TEM, YTO
UMEIOT.

3. Tak 4TO HE CTOMT HaBEUIMBATH SPJIBIK HAa TOTO, KTO BCETAA OBLI OT3bIBUMBBIM, HO
OJIHaK/bl BHE3AITHO «COPBAJICS» HA BAaC: 3TO MOKET OBITh JOCATHON CIIy4ailHOCTHIO,
CBSI3aHHOH C Npo0JIeMaMH B CEMbE WM Ha paboTe, C INIOXUM HACTPOCHUEM.

4. B npodeccuoHanbHOW Cpele TOKCHUYHBIX JIOAEH HAa3bIBAIOT 3MOLMOHAIBHO
HE3PEIIBIMHU.

5. B coBpeMEHHOM MHpEe MHOIO JIIOJEH, KOTOpble 00JaJal0T XOpOIIUMHU
COLIMAJIbHBIMU HAaBBIKAMH, HEOOXOJUMBIMU JIJIS dKU3ZHH.

6. Kaxnomy uenoBeKy, Haxe TOKCUYHOMY, OOS3aTE€IbHO HYXKHBI COLIMAJIbHbBIC
HaBBIKY JIJIs1 XOpoLIel paboThl.

7.B HEJIOM OYCHb Ba’KHO M3y4aThb IICUXOJIOTUIO, THIIbI JIIOI[eﬁ H Pa3JINYHbIC HABBIKH.

Text B. Why toxic people rise to the top

8. Read the text and give a summary of it.

Imagine that you’ve got two types of people in a company. There is one kind that is
selfish, manipulative, aggressive and cold-hearted. On the other hand, you have the
sort of people who are friendly, warm, supportive and honest. Which one would you
like to have as your boss? | guess the answer is obvious to most of us. Why is it then
that so many toxic people become successful and powerful?

You may wonder how toxic people manage to reach their positions. How can they
rise to the top if they are total jerks? Research shows that their key to success lies not
only in management skills but also in specific personality traits. Let’s start with The
Dark Triad.

The Dark Triad and toxic personality

The Dark Triad is a concept in psychology that describes three aversive qualities:
narcissism, Machiavellianism and psychopathy. Narcissism consists of constant

seeking for attention and willingness to be in the center to an extreme degree.
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Machiavellianism is a tendency to exploit others, whereas psychopathy is

characterized by low empathy and heartlessness in social situations.

Machiavellianism

All of these traits have a lot in common with toxic behavior in the workplace. It’s

because such qualities make manipulation and exploiting others easy. Moreover,
people scoring high on these traits are more likely to commit crimes, cause social
distress and act less empathetically toward others. That of course, in combination
with power, is a dangerous mix in a corporate environment.

Having high political skills

Klaus Templer from the Singapore University of Social Sciences has also observed
that there were plenty of toxic people who got to the top in huge companies and
politics. He decided to investigate why toxic people get ahead at work so
successfully. In his study, Templer asked employees and their supervisors working in
various Singaporean organizations to rate their “political skills”. He assessed it based
on their abilities to network with other people, behaving “correctly” in social
situations, minding body language and knowing how to make people to like them.
Supervisors also rated their employee’s performance and team work from their
perspective.

Templer found out that people high on The Dark Triad were more likely to receive
high scores in terms of “political skills”. Simply speaking, “dark” employees received

good performance ratings through their high political skills.
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Evolutionary perspective

From an evolutionary perspective “dark™ traits may be selected if they are used for
one’s advantage. It’s like with mating games. The stronger wins. It’s pretty much the
same with corporate careers. People with strong manipulation skills and those who
benefit from others may achieve better results at work, especially in short-term.

A study conducted by Daniel Spurk from the University of Bern conforms to that
idea. He and his colleagues analyzed how each “dark™ trait impacted career success.
As an objective measure they chose salary and leadership position. And to measure
subjective satisfaction they analyzed personal career satisfaction.

As a result, the study proved that narcissism was positively related to salary,
Machiavellianism was positively related to leadership position and career
satisfaction. But psychopathy was negatively related to all analyzed outcomes. That

provides another answer why toxic people are able to advance their careers.

Source: Alex Gozdek. About communication and people. (https://www.alexgozdek.com/why-toxic-

people-rise-to-the-top/).

9. Give English equivalents to these expressions from the text:

- IOCTOSTHHBIA MTOMCK BHUMAHHS ¥ TOTOBHOCTH
- KOpIopaTHBHAs cpefa

- MPOJIBUTATHCS BIIepe]] Ha paboTe

- OIICHHUTH MOJIMTHYECKHE CIIOCOOHOCTH

- XOPOIIIKE OIEHKH MTPOU3BOTUTCIIBHOCTH

- BIIUSITH HA KapbePHBIN yCIIexX

- IMYHOE YAOBJIETBOPEHHUE OT Kaphephbl

- CIIOCOOHBI IPOJBUTATHCS IO KaPhEPHOH JIECTHHIIE

10. Make a 2-3 min. speech on one of the following topics. Use extra sources (books,

magazines, the Internet).

Remember to:

e make a plan before you start
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e organize your report logically

e use the key vocabulary of the unit

e support your opinion with examples

e check your report for errors when it is ready

e apply audio and visual aids if necessary

|

. Why are toxic people so successful?

N

. Signs of a toxic person.

w

. Toxic people and how to deal with them.

Glossary
A
adolescent [edo’'les(a)nt] — moapocToK, MOAPOCTKOBBIM
age-appropriate[erdz-o' prouvprit] — cooTBeTCTBYIONMUI BO3pacTy
assessing[o'sesiy] — oreHka
B
behavior[b1'hervjs] — moBeacHue
benchmark [ ‘benfma:k]— kpurepuii, mokasarenb, CTaHIapT
bullying[ 'bulim] — 3anyruBaroriuii, M31eBaTEILCTBO
bursary['b3:sor1] — cTuneHaus, rpaHT
C
competencie[ 'kompitonsi] — croCOOHOCTb, TOJITHOMOYHE
curriculum [ka'rikjulom] — yueOnas mnporpamma,curricula[ka'rikjulo] —y4ucOnbie
IPOTPaMMBI
D
doctrine [ 'doktrin] — Teopusi, TOKTpUHA; yUe€HNE; TEOPETUUECKHUE B3TIISIIBI
E
encouragement [ karidgmont] —mioornipenue, moaepxiKa, BOOIYIICBICHUE
examination arrangement [igzemi'neln o'reindsmont] — cucrema mnpoBeneHUS

OK3aMCHa
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F
formal education [ fo:moal edju 'keifn | — obmiee, o6s3aTensHOE 0Opa3zoBaHUE
G
gratitude[ 'greetitju:d] — 6marogapHOCTb, IPU3HATEIIEHOCTD
H
high school [har sku:l] — cpennssmkona
I
Inspectorate [in'spektorit] — opran Ha30pa, HHCIICKIUS
J
juvenile  crime ['dswvonaill  kraim] -  mpecrymnenme, — coBepIIEHHOE
HECOBEPUICHHOJIETHUM; ITPECTYIHOCTh CPEIU HECOBEPIIEHHOJIETHUX
M
miseducation— HenpaBHWIbHOE 00pa30BaHUC
@)
optional ['Dpfnal] — HeoOsA3aTeNbHBIN; AOMOIHUTENBHBIN; O BBIOOPY, Ha BBHIOOD,
ONIUOHAIbHBIN
P
peer [p1o] — cBepcTHHK
postgraduate education [poust gredjort edju 'keifn] — moctaumimomMHoe o0OydeHHE
(axageMuyeckuil Kypc Ha 0a3e BbICIIEr0 00pa3oBaHus)
preschooler [pri: sku:la] — gomKoIBHUK
primary education; elementary education [ praimert edjo keifn] , [el1' mentart
edjo 'kerfn] — HayanpHOE OOpazoBaHue
R
regulations [regju'lei/nz] — HOpMaTUBHBIE JOKYMEHTBI; PEIrIAMEHTHI; MpPaBUIIA,;
HOPMBI;
S
secondary education [ 'sekondort edju 'keifn] — cpeanee oopazoBanue
high school; secondary school [har sku:l] , [ 'sekondorr sku:l] — cpenussmkona

T
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tuition fees [tju: '1/n fi.z] — mmaTazaoOy4eHue

U

undergraduate education [ andograedzoit edju'keifn] — nmpemmuromHoe oOydeHue
(axamemuueckuii Kypc Ha 0aze cpemHero oOpa3oBaHHS Ha COHUCKAHHME CTEIICHU
OakasiaBpa)

underagecrime  ['and(s)rids kraim ] — 1npecryiuieHdne, COBEPIICHHOE

HCCOBCPIICHHOJICTHUM, IIPCCTYITHOCTD CPEAN HECOBCPIICHHOJICTHHUX

Answer Key
Unit 1

Task 3

1-b; 2-b; 3-c; 4-a
Task 4

1-C; 2-A; 3-B; 4-E; 5-D; 6-G; 7-H; 8-F; 9-I
Task 5

. policy

. funding

. competency

. regulations

. human rights

. examination

~N oo O B~ W N -

. cultivation

8. curricula

9-. skills

10-. trade

Task 6

1. Nowadays, many people in our country have higher education.

2. The government of any country is interested in the fact that the population of the

state is educated.
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3. Education is one of the most important parts of state policy, since the country's
future depends on its quality.

4. Education develops various aspects of the human personality, reveals its abilities.
5. Education is the possession of knowledge, the ability to dispose of them, which
helps people to make discoveries that improve our lives.

6. Every citizen of our state has the right to education.

7. School education is the foundation of a person’s personality and his life as a whole.
Task 8

1-G; 2-D; 3-B; 4-E; 5-F; 6-C; 7-H; 8-A

Unit 2

Task 3

1- b, 2-f, 3-a, 4-¢, 5-c, 6-d

Task 4

1-d, 2-g, 3-f, 4-e, 5-b, 6-c, 7-a

Task 7

1. In the field of education, gadgets provide a huge number of new opportunities
designed to influence the improvement of the learning process, to make it more
exciting.

2. The faster changes occur in the modern world, the better people realize the
importance of modern education and knowledge of current technologies.

3. More and more students around the world don’t represent their studies without
modern gadgets.

4. Today, in many educational institutions, interactive whiteboards, which have
already proved their high efficiency, are being used with might and main.

5. Electronic textbooks are an excellent alternative to books, because in one small
tablet all textbooks can fit, and finding the necessary information in them is simple
and fast.

6. Currently, the trend of distance learning is actively developing.

7. The computer gives the teacher new opportunities, allowing together with the

student to enjoy the learning process.
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8. The use of computer-based testing improves the efficiency of the educational
process, allows for quick feedback from the teacher with the students.

9. It is important to receive an assessment by each student immediately after the test,
which, on the one hand, eliminates doubts about the objectivity of the results of the
students themselves, and, on the other hand, significantly saves the teacher's time for
checking tests.

Task 8

1. concern

2. spreadsheet

3. software

4. assessment

5. bstrengthening

6. integral

7. tailor-made

8. debacle

9. initially

10. observations

Unit 3

Task 3

1. juvenile crime

2. to deal with

3. juvenile

4. to instill

5. socialization

6. delinquency

7. destitute

8. coercive

9. marginalize

10. adolescent

Task 4
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1-e, 2-c, 3-d, 4-b, 5-f, 6-g, 7-}, 8-a, 9-h, 10-i

Task 6

1-F, 2-C, 3-B, 4-E, 5-D, 6-A

Task 7

1. Juvenile delinquency relates to the global problems of our time, in the solution of
which the entire world community is interested.

2. Juvenile delinquency is more sensitive than the criminality of other age groups to
economic, social, ideological, socio-demographic and other processes occurring in
society.

3. Prevention of juvenile delinquency is an important part of the crime prevention
system as a whole, and is also part of the work of educating the younger generation in
modern conditions.

4. The purpose of the prevention of crimes among minors is to prevent the conflict
between a young person and the law.

5. In sentencing juvenile offenders, the nature and degree of public danger of the
crime committed are not fully taken into account.

6. In most cases, the conditional punishment does not have a due effect on the
correction of a minor and is perceived by him as a complete exemption from
punishment.

7. The number of minors who were not attending school or university at the time of
the crime is increasing.

Unit 4

Task 3

1. “There are many ways to express students’ individuality while wearing school
uniforms by introducing variations and adding accessories. Adults’ freedom to
express themselves in clothing is also strictly limited by dress-codes in the companies
they work for.”

2. “Generally students’ right to free expression remains intact even with mandatory
school uniforms. And still there are many ways to express their individuality while

wearing school uniforms by introducing variations and adding accessories.”
84



3. “Adults’ freedom to express themselves in clothing is also strictly limited by dress-
codes in the companies they work for.”
4. “Parents can reduce money they spend on clothing when their children wear the
same outfit every day.”
5. “School uniforms keep students focused on their education, not their clothes.”
6. “When students have to wear the same outfits and cannot select clothes that suit
their body types, they can feel embarrassed at school.
Moreover, some students find uniforms less comfortable than their regular clothes,
which may not be favorable to learning.”
7. “School uniform makes it easier to keep track of students on field trips. If a
stranger comes into a school building, he\she could easily be recognized.”
Task 4
1-D, 2-E, 3- H, 4-C, 5-B, 6-G, 7-F, 8-A
Task 5

. attendance

. academic

. pride

. tease

1

2

3

4

5. claimed
6. unity

7. afford
8. outfit
9. peer
10. thus

Task 6

1. School uniform is an integral part of school life in many countries.

2. When children wear school uniforms, they understand that they are in school and
not elsewhere.

3. School uniforms prevent social inequality, as the rich and the poor wear the same

clothes.
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4. School uniform in Russia is quite expensive, therefore, not every parent will want
to buy it.

5. School uniform is a good way to psychologically unite students of one school into
one team.

6. School uniform shows that students are equal in rights and duties.

7. During Soviet times, children wore a strict school uniform, but in 1990 the
obligatory school uniform was abolished.

8. School uniform instills discipline in children.

9. In today's world, it is impossible to prevent social inequality only through school
uniforms.

10. There are many factors that indicate the social status of each student's family, for

example, a mobile phone.

Unit 5

Task 1

1-T;2-F3-F4-T;5-T;6-T,7-F;8-T,9-F

Task 3

1. There are several well-known universities in Singapore that offer high-quality
education and modern teaching methods.

2. Studying in Singapore is a big advantage, as you will have more time to get to
know the country and its lifestyle.

3. Singapore offers a unique education system with a strong emphasis on particular
areas. The courses are focused on interesting topics such as innovation,
entrepreneurship and engineering and many of them are entirely delivered in English.
4. Singapore universities annually admit over 80,000 international students.

5. The amount of tuition fee depends on the university that interests you. As a rule, it
ranges from 15,000 to 50,000 dollars a year.

6. Scholarships are highly valued in the education system in Singapore. They are
offered by many agencies, organizations and universities. To receive them, students

must have certain academic achievements or achievements.
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7. As in other countries, a university dormitory is the most popular choice among
students. At the same time, it is also limited and often available only for certain
periods during your university studies.

Task 4

1. overwhelming

2. consideration

3. assignments

4. benchmark

5. vital

6. framework

7. repatriation

8. guidance

Unit 6

Task 3
. BHIEdaTUT
. U31aBaThb 3BYK, IIPOU3HOCHUTDH
. OCBCIIATh, IPUAaBaTb 0O0JIBIIIOE 3HAUECHHE

. 00osIpeHune

1

2

3

4

5. 61arogapHOCTh, MPU3HATEITHHOCTD

6. mocJIe 3aImnTHl TOKTOPCKOM AHCCEepTaIliu
7. haKTUYECKH, B CYyIITHOCTHU

8. HaUMHATB, TPY3UTH(CS)

9. nmuTaTeNbHEIN, TUCTOIOTHYCCKHI
10. mosBIATHCS, BBISICHATHCS

Task 8

1. In the meantime

2. hijacking

3. altruistic choice

4. affirmation

5. preliminary evidence
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6. undoubtedly

7. benefactor

8. the full spectrum of human experience
9. intervention studies

10. applied research

Unit 7

Task 6

. mindset

. Insecure

. capacity

. self-conscious emotions
. resilience

. growth mindset

. sense of failure

. state of being

© 00 N o o1 B~ W N P

. reinforce
10. caution
Unit 8

Task 5
1-D;2-B;3-C;4-A;5-D;6-B
Task 6 — B
Unit 9

Task 2

1. travelling
2. supervisor
3. inspector
4. tutor

5. dean

6 . head

7. graders
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8. instructor

Task 3

1. trainee

2. trainee

3. helper

4. undergraduate

5. applicant

Task 4

1. expel a student

2. attend a lesson

3. assess students’ progress
4. play truant

5. drop out of school
Task 6

1-A;2-C

Task 7

1-d, 2-c, 3-a, 4-b, 5-e

Unit 10

Task 4

1-a; 2-a; 3-b; 4-a
Task 5

1-D; 2-A; 3-F; 4-B; 5-C; 6-G; 7-E
Task 6

1. otherwise

2. toxic personalities
3. socially

4. impress

5. employees

6. the key
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7. attributes

8. performance

9. online

10. double-edged sword

Task 7

1. As a rule, toxic people are called, after communicating with which there is an
unpleasant aftertaste.

2. Toxic people are always in a bad mood, they are dissatisfied with what they have.
3. So do not put a label on someone who has always been responsive, but one day
suddenly “snapped" at you: this can be an annoying accident associated with
problems in the family or at work, with a bad mood.

4. In the professional environment, toxic people are called emotionally immature.

5. In the modern world, there are many people who have good social skills that are
necessary for life.

6. Every person, even a toxic one, necessarily needs social skills for a good job.

7. In general, it is very important to study psychology, types of people and various
skills.

Appendices

Appendix 1. How to write a summary

A summary is condensed version of a larger reading. A summary is not a rewrite of
the original piece and does not have to be long nor should it be long. To write a
summary, use your own words to express briefly the main idea and relevant details of
the piece you have read. Your purpose in writing the summary is to give the basic
ideas of the original reading. What was it about and what did the author want to
communicate?

While reading the original work, take note of what or who is the focus and ask the
usual questions that reporters use: Who? What? When? Where? Why? How? Using

these questions to examine what you are reading can help you to write the summary.
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Sometimes, the central idea of the piece is stated in the introduction or first
paragraph, and the supporting ideas of this central idea are presented one by one in
the following paragraphs. Always read the introductory paragraph thoughtfully and
look for a thesis statement. Finding the thesis statement is like finding a key to a
locked door. Frequently, however, the thesis, or central idea, is implied or
suggested. Thus, you will have to work harder to figure out what the author wants
readers to understand. Use any hints that may shed light on the meaning of the piece:
pay attention to the title and any headings and to the opening and closing lines of
paragraphs.

The goal of writing a summary of an article, a chapter, or a book is to offer as
accurately as possible the full sense of the original, but in a more condensed form. A
summary restates the author’s main point, purpose, intent, and supporting details in
your own words.

The process of summarizing enables you to better grasp the original, and the result
shows the reader that you understand it as well. In addition, the knowledge gained
allows you to better analyze and critique the original.

If you are asked to write a critical summary or to include a critique, you may want to
ask yourself questions such as: Does the author succeed? How and why or why not?
What are the strengths, weaknesses? Why? What did the author do well? Not well?

Why?

Remember:

. Do not rewrite the original piece.

. Keep your summary short.

. Use your own wording.

. Refer to the central and main ideas of the original piece.

. Read with who, what, when, where, why and how questions in mind.

. Do not put in your opinion of the issue or topic discussed in the original piece.

Often, instructors ask students to put their opinions in a paragraph separate from the
summary.

How to write a good summary
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Writing a good summary demonstrates that you clearly understand a text...and that
you can communicate that understanding to your readers. A summary can be tricky to
write at first because it’s tempting to include too much or too little information.

1) Divide...and conquer. First off, skim the text you are going to summarize and
divide it into sections. Focus on any headings and subheadings. Also look at any
bold-faced terms and make sure you understand them before you read. This will give
you a more complete understanding of its meaning. Having read through once, ask
yourself: How does the story begin? How does the middle support and move the idea
along? How does the ending fit?

2) Read. Now that you’ve prepared, go ahead and read the selection. Read straight
through. At this point, you don’t need to stop to look up anything that gives you
trouble—just get a feel for the author’s tone, style, and main idea.

3) Reread. Rereading should be active reading. Underline important ideas. Circle
key terms. Find the main point of the article. Divide the article into sections or
stages of thought, and label each section or stage of thought in the margins. Note the
main idea of each paragraph if the article is short. Label areas that you want to refer
to as you write your summary. Also label areas that should be avoided because the
details—though they may be interesting—are too specific. Identify areas that you do
not understand and try to clarify those points.

4) One sentence at a time. You should now have a firm grasp on the text you will be
summarizing. In steps 1-3, you divided the piece into sections and located the
author’s main ideas and points. Now write down the main idea of each section in one
well-developed sentence. Make sure that what you include in your sentences are key
points, not minor details. This should be a brief outline of the article.

5) Write a thesis statement. This is the key to any well-written summary. Review
the sentences you wrote in step 4. From them, you should be able to create a thesis
statement that clearly communicates what the entire text was trying to achieve. If you
find that you are not able to do this step, then you should go back and make sure your

sentences actually addressed key points.
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6) Ready to write. At this point, your first draft is virtually done. You can use the
thesis statement as the introductory sentence of your summary, and your other
sentences can make up the body. Make sure that they are in order. Add some
transition words (then, however, also, moreover) that help with the overall structure
and flow of the summary. And once you are actually putting pen to paper (or fingers
to keys!), remember these tips:

« Write in the present tense.

« Use your own words. Write a summary rather than a table of contents.

Wrong: This article covers point X. Then the article covers point Y.

Right: Glacial advances have been rapid as shown by x, y, and z. (see sample).

« Make sure to include the author and title of the work.

« Be concise: a summary should not be equal in length to the original text.

« If you must use the words of the author, cite them.

. Don't put your own opinions, ideas, or interpretations into the summary. The
purpose of writing a summary is to accurately represent what the author wanted to
say, not to provide a critique.

« Write the conclusion. State what you feel was the purpose of the story or article,
or what the author accomplished in the writing.

7) Check for accuracy. Reread your summary and make certain that you have
accurately represented the author’s ideas and key points. Make sure that you have
correctly cited anything directly quoted from the text. Also check to make sure that
your text does not contain your own commentary on the piece.

8) Revise and edit. Once you are certain that your summary is accurate, you should
(as with any piece of writing) revise it for style, grammar, and punctuation. Be
concise. Eliminate needless words and repetitions. (Avoid using "the author says...,"
"the author argues...,”" etc.) Do not use quotations, but if you use them be sure to
quote correctly. Indicate quotations with quotation marks. Cite each quotation
correctly (give the page number). Do not plagiarize. Cite any paraphrases by citing

the page number the information appears on. Avoid paraphrasing whenever possible.

93



If you have time, give your summary to someone else to read. This person should be
able to understand the main text based on your summary alone. If he or she does not,
you may have focused too much on one area of the piece and not enough on the
author’s main idea.

So when you write a summary:

1. State the main point first.

2 Emphasize the main stages of though.

3 State the article’s conclusion.

4, Summarize rather than give a table of contents.

5

Keep summary short: 3 to 7 sentences.

Characteristics of a Good Summary: A good summary has the following
characteristics:

e Proper Citation: The summary begins by citing the title, author, source, and, in the
case of a magazine or journal article, the date of publication and the text.

e Thesis Statement: The overall thesis of the text selection is the author’s central
theme. There are several aspects to an effective thesis statement:

- It comprises two parts: a) the topic or general subject matter of the text, and b) the
author’s major assertion, comment, or position on the topic.

- This central theme is summarized clearly and accurately in a one sentence thesis
statement.

- The thesis statement does not contain specific details discussed in the text.

- The thesis statement is stated at the beginning of the summary.

e Supporting Ideas: The author supports his/her thesis with supporting ideas. Use the
following basic guidelines when summarizing supporting ideas:

- Cover all of the author’s major supporting ideas.

- Show the relationships among these ideas.

- Omit specifics, such as illustrations, descriptions, and detailed explanations.

- Indicate the author’s purpose in writing: to inform, to persuade, or to entertain. If

the passage is a persuasive piece, report the author’s bias or position on the issue.
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- Omit all personal opinions, ideas, and inferences. Let the reader know that you are
reporting the author’s ideas.

e Grammar and the Mechanics of Writing: Grammar and related concerns ensure
that, as a writer, you communicate clearly to your reader. The following are
particularly important:

- Restate the ideas in your own words as much as possible. Avoid direct quotations.

- Use transitional words for a smooth and logical flow of ideas.

- Edit and re-write your work.

- Check your grammar, punctuation, and spelling

o Length: The length of a summary depends on how long the original

document is.

Here are sample summaries:

Sample 1

In the short story “The Secret Life Of Walter Mitty” author James Thurber
humorously presents a character who fantasizes about himself as a hero enduring
incredibly challenging circumstances. In his real life, Walter Mitty lives an ordinary,
plain life; he is a husband under the control of an overbearing, critical wife. Thurber
uses lively dialogue to give readers an understanding of Mitty's character. The story
takes place over a period of about twenty minutes; during this brief time, Mitty drives
his wife to the hairdresser and runs errands that his wife has given him while he
waits for her. In between his worrying that he is not doing what she wants him to do,
he daydreams about himself as a great surgeon, brilliant repair technician, expert
marksman, and brave military captain. This story shows that fantasy is often a good
alternative to reality.

Sample 2

Wrong:

This article covers the topic of measuring the extent of global deforestation. The
article discusses reasons for concern, the technique, the results, and the project’s

current goal.
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Right:

According to the author of “Seeing the Forest,” the extent Of global deforestation
was difficult to measure until satellite remote sensing techniques were applied.
Measuring the extent of global deforestation is important because of concerns about
global warming and species extinctions. The technique compares old infrared
LANDSAT images with new images. The authors conclude the method is accurate

and cost effective.

Appendix 2. Useful phrases for discussion and composition

1. Introducing a point

o First of all I'd like to point out ...
o Speaking of ...

o The main problem is ...

o The question of ...

. What we have to decide is ...

2. Enumeration of points

o Above all

o Another example of this is ...

o Basically

. Besides

. Essentially, the problemis ...

o First of all, I’d like to say ...

. Firstly - secondly - finally

J Furthermore, ...

J In addition to that ...

. Let me begin by pointing out - and besides
° Moreover, ...

o To begin/start with - next - lastly
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Totopitall
What is more
Stating something as a fact
Everyone knows that ...
It is a fact that ...
It is generally accepted that ...
Nobody will deny that ...
There can be no doubt that...
Asking for an opinion
What do you think about it?
What is your opinion?
What is your point of view?
What is your attitude to this problem?
Would you like to say something about it?
Expressing a point of view that is generally thought by people
It is thought that...
It is considered...
It is generally accepted that...
Some people say that...
Expressing a personal opinion
As far as | know,
As far as I'm concerned. ..
As for me
As lseeit...
Generally speaking, | think...
I am sure that ...
I believe that...
| feel that ...

I have the feeling / the impression that ...
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I rather think that ...
I’d just like to say...

I’'m quite / absolutely convinced that...(only use this expression to

express a very strong opinion)

I'd like to point out that...

I'd say that...

I'd suggest that...

If you ask me...

In my experience...

In my opinion...

In my view

It seems to me that ...

Personally, | believe/suppose/ feel (that) ...

Personally, I haven’t the faintest idea about / whether... (starting with this

expression may be interpreted as off-hand and could suggest that you have nothing

else to say)

Personally, I think...

Speaking for myself...

The way | see it

This is a crazy idea, if you ask me.

To be quite honest / frank...

To my mind...

Well, if you ask me ...

What [ mean is...

You can take it from me that ...
Expressing pros and cons

An argument for this would be /in favour of/against is ...

On the one hand ..., on the other hand ...

Some people think that ..., others say that ...
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There are two sides to the question...

While admitting that ... one should not forget that...
Expressing agreement

| agree completely / entirely.

| couldn't agree more.

| agree in some way

[ agree in theory, but...

| agree with you on this.

| couldn't agree with you more.

| don't think so either.

| see your point.

| suppose so.

| think it depends

| think so, too.

| think that it is a great idea.

| think you're quite right.

I'd go along with that.

In a way, yes

It's a good point.

It's great! / That's great! / Great!

It's very good! / Very good!

Looks like that

Maybe / perhaps (not)

Most likely

Neither do I.

Of course. / Certainly. / Sure.

Right you are

Right.

Sodo I.
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That is a very good / important point.
That seems reasonable.
That's exactly what | think.
That's just what | was thinking.
That's true. / That's right.
To a certain degree / extent you are right
Yes, definitively.
Yes, to some extent
Yes, up to a point ...
You took the words right out of my mouth.
You're (absolutely) right.
You've got a good point there.

Expressing doubt
I'm not(quite) sure if ...
I'm not convinced that ...
| wonder if you realise that ...
| doubt that.
Maybe, but I'm not sure.
I'm not sure that | agree with your argument.
| have to think about it.
| have mixed feelings about it.
There can be no doubt that ...
It is a fact that ...
Indeed / actually

Expressing disagreement
Although
Are you serious? / You must be joking.
Basically, | understand what you mean, but I think your conclusions are wrong.

Do you really think so?
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Even so

Hardly

However

| cannot accept your view that ...
| cannot share this view.

| can't agree, I'm afraid.

| can't believe it.

| disagree (completely).

I don’t agree with you at all

| don't agree with you about ...

| don't believe it.

| don't know.

| don't like this idea.

| don't quite agree here.

| don't think it will work.

| don't think so.

| must take issue with you on that.
I shouldn’t / wouldn't say so.

I’m afraid not.

I'm afraid | have to disagree.

I'm against...

I'm not quite so sure.

I'm not so sure about that.

I'm of a different opinion.

I'm sorry to disagree with you, but...
I'm sorry, but it's not quite right.
It can't be true!

It’s hard to say

It's unjustifiable to say that...
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Most unlike

Nevertheless / still

Nothing of the kind

On the contrary...

Sorry? / Beg your pardon?
That’s rubbish

That's different.

That's not entirely / exactly true.
That's not how | see it.

That's not the same thing at all.

To tell (you) the truth, I have a different opinion.

Yes, but don't you think...
Yet
You are mistaken
You’ve got it all wrong
Asking to repeat
Could you repeat what you just said?
Can you repeat it, please?
What did you say?
Interrupting the speaker
I'm sorry for the interruption
Could I make a suggestion?
Excuse me for interrupting you, but

If I could just make a point here.

Sorry to interrupt, but I'd just like to say that ...

Giving in gracefully
| suppose you're right somehow.
| guess you are right.

It's just that | was thinking of.
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o There's something in what you say, | guess.

14, Apologising
o | am terribly / awfully / very / really sorry that ...
o I sincerely apologise for (not) ... +gerund / noun

o I greatly / deeply regret ...

o I do / must / would like to / wish to / sincerely apologise for ... +gerund / noun
o | hope you will excuse /forgive me for (not) ... +gerund / noun

o Please, accept my apologies.

Note:

Never say or write "I beg your pardon” if you want to apologise for something, the
meaning of this expression being that you haven't understood and would like the
other person to repeat.

“Excuse me!” is not so much a true apology as a polite remark enabling you to make
a request or cover up a slight disturbance.

"Sorry" is a true apology, i.e. when stepping on someone's foot.

15. Giving reasons

o The reason for this is (that) ...

o | base my argument on ...

o | tell you all this because ...

o There is no reason why ...

. because

J since

. as

16. Keeping to the point

o ... has nothing to do with my argument.

o Come to the point.

. It would be more to the point if ...
o That's not relevant.

o That's not the problem.
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What we are discussing is...
Adding information

Also,

Besides,

I'd like to add that

In addition to that

What's more
Making a suggestion

How about ...?

I suggest ....

Let's ...

We could ...

Why don't we ...?

Wouldn't it be a good idea to ...?

You could ...

Drawing conclusions and summing up

In conclusion we can say that ...

Just to give you the main points again, ...
Last but not least ...

Summing up, I'd like to say that ...

The obvious conclusion is ...

The only alternative (left) is ...

The only possible solution/conclusion is ...

To cut a long story short,...

Asking to explain
Could you explain it, please?
Do you mean that

I'd like to know ...
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. I'm afraid | don't understand.

o What are you trying to say?

o What do you mean by saying that
o Why? Why not?

o Would you mind explaining it in detail?

21. Explaining and clarifying
° I mean that ...
° In other words, ...

o What I am trying to say is that ...
o What I wanted to say was that ...

o You misunderstood. Let me explain.

22, Understanding

) | understand.

o | got it.

o | see what you mean.

o | see your point.

23. Being evasive when you don't know the answer

. Don't ask me.

o | don't know.

o | have no idea.

o | wish | knew.

o I'd need more information to answer your question.

o I'm afraid | can't give you a definitive answer at present.
o I'm afraid | couldn't say.

o Sorry to sound evasive, but there is no straightforward answer to
that.

24. Summarising one's arguments

o In conclusion...

° It follows from this that...
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° So,...

o Therefore ...

o To conclude...

o To sum up..

25. Making suggestions and recommendations
o Any suggestions? | think we should ...

o Do any of you have any suggestions? Have you thought of ... +gerund / noun

o I'd like to hear your ideas on this. It might be a good idea to ...

o What do you recommend / suggest? | see no alternative but to

Appendix 3. Useful Phrases and Linkers.

accordingly admittedly all in all
clearly alternatively anyhow
anyway apparently as a(general) rule
as a result as far as we know astonishingly
at the same time | basically briefly

broadly by and large by contrast
characteristically | all things considered coincidentally
conveniently conversely curiously
disappointingly equally essentially
even so eventually explicitly
finally firstly fortunately
fundamentally funnily enough furthermore
hopefully generally speaking however
incredibly interestingly ironically

in addition in conclusion In consequence
in contrast in that case in essence

in fairness in many/some cases in general

106




in other words in a nutshell In particular
In practice in reality In retrospect
in short in spite of that/this in theory
in the same way | in these circumstances in view of this
luckily lastly meanwhile
moreover thus naturally
nevertheless nonetheless obviously
officially on average on balance
on reflection on the contrary on the one hand
on the whole on the other hand overall
paradoxically personally potentially
predictably presumably primarily
probably put simply remarkably
sadly to put it in a nutshell seemingly
o more interestingly/seriously/
significantly » subsequently
specifically
surprisingly to put it bluntly/briefly/crudely therefore
similarly to all intents and purposes theoretically
secondly to summarise (the situation) to sum up
typically understandably unbelievably
ultimately undoubtedly unfortunately
with hindsight here are some academic terms as well: | commercially
culturally ecologically economically
financially ideologically logically
morally numerically politically
psychologically scientifically socially
statistically technically traditionally

107




Bibliography

1. 'mnpmanoBa A.A., Hukutuna C. E., Ta6una /1. B.. Academic Writing for masters
In humanities: yd4e6. mocoOue 1O aKageMHUYECKOMY MHCBMY JJI MarucTpOB
ryMaHUTapHbIX cnenuanbHocTel/ — Kazanb: Kazan.yn-t, 2016. — 221 c.

2. Canale M. From communicative competence to communicative language
pedagogy // Language and communication / Ed. by J.C.Richards, R.W.Shmidt.-
London - New York; Longman, 1984. — P.2-21.

3. Gilson Porto. Education Systems around the World. — 2020.

4. https://www.myenglishpages.com/site php files/reading education.php

5. https://www.theguardian.com/resource/please-sir

6. http://www.delo-angl.ru/anglijskie-teksty-i-stati/prestupnost-sredi-

nesovershennoletnix/

7. https://lwww.relocatemagazine.com/articles/rmarriage-03-d3-2015-6666-education-

comparing-global-education-systems

8. https://www.master-and-more.eu/en/find-your-masters/masters-abroad/masters-in-

japan/
9.https://greatergood.berkeley.edu/article/item/tips for helping kids adopt a growt

h mindset
10.https://greatergood.berkeley.edu/article/item/tips for helping kids adopt a grow

th mindset

11. https://www.psyarticles.com/career/toxic-personality.htm

108


https://www.myenglishpages.com/site_php_files/reading_education.php
https://www.theguardian.com/resource/please-sir
http://www.delo-angl.ru/anglijskie-teksty-i-stati/prestupnost-sredi-nesovershennoletnix/
http://www.delo-angl.ru/anglijskie-teksty-i-stati/prestupnost-sredi-nesovershennoletnix/
https://www.relocatemagazine.com/articles/rmarriage-03-d3-2015-6666-education-comparing-global-education-systems
https://www.relocatemagazine.com/articles/rmarriage-03-d3-2015-6666-education-comparing-global-education-systems
https://www.master-and-more.eu/en/find-your-masters/masters-abroad/masters-in-japan/
https://www.master-and-more.eu/en/find-your-masters/masters-abroad/masters-in-japan/
https://greatergood.berkeley.edu/article/item/tips_for_helping_kids_adopt_a_growth_mindset
https://greatergood.berkeley.edu/article/item/tips_for_helping_kids_adopt_a_growth_mindset
https://greatergood.berkeley.edu/article/item/tips_for_helping_kids_adopt_a_growth_mindset
https://greatergood.berkeley.edu/article/item/tips_for_helping_kids_adopt_a_growth_mindset
https://www.psyarticles.com/career/toxic-personality.htm

