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Abstract

The aim of the study was to investigate and diagnose university students’ social competence, as well as to develop
and implement the program, containing a variety of forms and methods of formation of university students’ social
competence. For this purpose, there was carried out the experiment, which involved 150 students of Kazan Federal
University. The experiment applied complex diagnostic techniques to identify the level of social intelligence,
empathic abilities, conflict-resolution strategies. On the basis of the results of stating experiment there was
developed a program containing forms and methods of university students’ social competence formation.
Statistical analysis of empirical research was done by means of standardized testing assessment in mathematical
statistics (Student’s t-test).
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1. Introduction
1.1 Actualizing the Problem

Current social challenges in Russia put forward new and higher requirements for professional training and
formation of the personality of future specialists. There is an urgent need for continuous improvement of
highly-professional staff training system, the creation of a holistic concept of professionalization and identification
of forms in which it occurs. The main focus should be on the personality of a specialist, his attitude to the
profession and to other people, because it affects the future success of professionalization. Today a specialist is
required to confront professional challenges, manifest perceptual abilities, understand the individual and unique
character of other people, manage his emotional state and determine the power of his impact. A competent person
must be able to quickly and adequately understand the statements of other people, to possess communication skills
and have peculiar knowledge about the variety of social roles and ways of interacting. (Zakirova & Koletvinova,
2014; Ivanenkoet al., 2015; Merzon et al., 2015; Sakhievaet al., 2015; Kalimullin, 2014, 2015;Ganieva et al.,
2014, 2015; Biktagirova & Valeeva, 2013, 2014). The effectiveness of university graduate depends primarily on his
ability to work with people, to listen and understand, empathize with others, by means of productive behavior in
challenging situations, which is hard to do, if his social competence is not developed. Thus, social competence of a
specialist is considered integral to his professional competence (Mokeyeva et al., 2015; Gabdulchakov & Yashina,
2014).

1.2 Explore Importance of the Problem

Changing socioeconomic status of modern society and renovating of the educational system require a new level of
specialists’ professionalism. In this regard, of particular importance is the problem of training qualified personnel,
ready to solve professional problems theoretically and practically, able to create, apply and adjust the system of
professional activity. The main result of educational institutions’ fuctioning should be an acquired set of core
competencies in various fields rather than a system of knowledge and skills (Lisitzina et al., 2014; Sibgatova et al.,
2015; Vlasova et al., 2015).

Traditionally, the goal of higher education was to give knowledge and develop skills of a graduate. To date, this
approach has proved insufficient. Modern society needs graduates who are ready for further life activity and able to
practically solve daily and professional challenges facing them. It depends not on the acquired knowledge and
skills, but on some additional qualities that are identified under the term “competence” which is more appropriate
for understanding modern educational purposes. Among the key competences of a university graduate of special
importance is social competence.
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1.3 Status of the Problem

The issue of competence formation of specialists of different fields is the subject of study of many modern Russian
researchers: Vardanyan (1999), Zimnyaya (2006), Verbitski (2004), Zeer (2003), Khutorskoy (2003), Shaidullina
etal. (2015), Lopatina et al. (2015), Zaripova et al. (2014), Gutman et al. (2014),Valeeva, Koroleva and Sakhapova
(2014), Masalimova et al. (2014), Gatiyatullin and Nigmatov (2014), Ivanov, Shaidullina, Drovnikov, Yakovlev and
Masalimova (2015). The term “competence” (Latin “competentia’) means a set of issues that an individual is well
aware of and has acquired experience in. Zimnyaya (2006) understands “competence” as an actual, subject to
forming personal quality based on knowledge, intellectually and personally stipulated socio-professional
characteristic of a person, his personality quality. The analysis of presented definitions of competence concept
allows to conclude that competence is connected with a certain set of knowledge and skills, abilities and
personality qualities that are successfully applied in professional activity and developed in the process of study and
upbringing.

Social competence takes the leading position in the hierarchy of values and is defined as a person’s ability and
readiness to manage his relations with the social realm and other people efficiently. In the 1980-s and 1990-s many
scientists handled the issue of social competence and created complimentary models (Hinsch & Vitman, 2005;
Selman, 1997). They define social competence as the possession of cognitive, emotive and motor ways of
behaviour which in certain social situations promote long-term favourable balance of positive and negative
consequences. Within the frames of English-American research position, Rubin (2001) and other scientists
understand social competence as effectiveness and adequateness of an individual’s reflection of various problem
situations in life, and the ability to overcome them. Argile (1962) combining professional and communicative
competencies determines a social competence as obtained skills and ways of behavior that allow an individual to
display desirable impact on other people and ascribes such signs as social sensitivity, general skills of social
interaction and skills of encouraging and reward, balance and quietness.

In some researches “social intelligence” is often considered as the counterpart of a social competence. The concept
social intelligence was firstly used by Thorndike (1920) in 1920 to specify “foresight in interpersonal relations”.
Many famous psychologists contributed to the interpretation of this notion. In 1937, Allport (1973) described
social intelligence as a specific ability to judge people in the right way, to predict their behavior, and to provide
adequate interpersonal interaction. According to G. Allport, social intelligence is a special “social gift” that makes
people’s relationships smooth and is characterized by social adaptability instead of the depth of understanding
(Allport, 1973).

Thus, the main characteristics of social competence are developed social intelligence, empathy, ability to handle
conflict situations efficiently.

The problems of social competence have only recently become a subject of special consideration in the Russian
psycho-pedagogical works. There is an increasing interest in modern psychological and pedagogical science in
various aspects of social competence (Basova, 2004; Bakhteeva, 2001; Vorontsov, 2006; Kalinin & Lukjanova,
2003; Koblyanskaya, 1995; Kunitsyna, 1995). Markova (1990) identifies the content of social competence as the
mastering of mutual (group, co-operative) professional activity, collaboration, and methods of professional
training adopted for this profession, responsibility for the results of work. According to Kunitsyna (1995), the
ability of a person to show his empathy towards another person and to solve conflict situations adequately make
the essence of social competence. She defines social competence as the system of knowledge about social reality
and oneself, the system of complex social skills of interaction, scenarios of behavior in typical social situations to
get adapted quickly and adequately, to take reasonable decisions.

Considering this variety of competence as one of the basic characteristics of a personality Romulus (2003) singles
out its basic structures: knowledge (possession of some information), attitude to this knowledge (accepting or
rejecting, ignoring, transforming), implementation (practical application of knowledge); secondly, taking into
consideration such aspects of social competence as ability to take in the social structure of the society, announcing
positive social initiatives, taking responsibility for their realization, participating in the activity of public
organizations and associations.

Thus, social competence is attributed as the ability to communicate, cooperate, to handle conflicts, to achieve goals,
to adapt casily, to display the initiative, to take responsibility etc. (Valeeva & Karimova, 2014).

However, paying tribute to scientists’ researches that reveal the essence of competence, its various types, ways
and conditions of their development, it should be noted that the issues of formation of social competence of
future professionals have not been sufficiently studied yet.
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1.4 The Trial Infrastructure and Stages of the Research

An empirical study was conducted on the basis of Kazan (Volga Region) Federal University. It involved 150
full-time students of the first, second and third courses. The study was done in three stages: stating, forming and
controlling.

Stating experiment covered evaluation of the gnostic, intellectual, emotional and behavioral indicators of
reflective social competence of university students. On the basis of the results there was developed a program
containing a variety of forms and methods for the formation of social competence of students.

The aim of the forming experiment was to implement the experimental work aimed at the use of the developed
forms and methods for the formation of social competence of students.

At the controlling stage of the experiment there was evaluated the effectiveness of the forms and methods of
formation of social competence of students. At this stage there was identified the level of all indicators of
formation of social competence of students and studied their dynamics.

1.5 Evaluation Criteria

In the structure of social competence there were identified the following indicators: intellectual and gnostic,
emotional and reflective, behavioral, which were investigated in the course of experimental work.

Intellectual and gnostic indicator of social competence implies possession of certain knowledge in the field of
social interaction, which includes not only the knowledge of oneself, but also the ability to know the other
person, to understand his intentions, feelings and state by verbal and non-verbal manifestations; awareness of the
importance of knowing diverse methods of communication needed for the enrichment of social and subjective
experience in the life and professional self-determination.

Emotional and reflective indicator is the ability to monitor and analyze one’s emotional state; possession of skills
of self-analysis, self-organization and self-motivation; the ability not only to listen but also to understand and
empathize with the other person (empathy).

Behavioral indicator implies having individual activities focused on creative self-development; the ability to
adapt to new situations of social and pedagogical interaction; the ability to control one’s behavior in a conflict
situation and choose the right strategy for one’s behavior.

1.6 Experimental Procedure and Its Description

For each of the indicators (intellectual and gnostic, emotional and reflective, behavioral) there were determined
three-level criteria measuring manifestation of students’ social competence.

The high level of students’ social competence development. Students are active and creative; they are able to
extract maximum information about the behavior of people by communication, to understand the language of
non-verbal communication, to show foresight in dealing with other people, which contributes to their successful
social adaptation, to find a compromise solution and the best way to handle conflicts, to listen and hear the other
party, to make responsible decisions, to demonstrate confident behavior in situations of social interaction, to
display self-restraint and self-control.

The average level of students’ social competence development. Students possess advanced skills in independent
learning, have limited ability to understand the other party and difficulty in dealing with conflict situations, are
balanced, though in difficult communication situations are often irritated and may lose control of their emotions,
in situations of social interaction might be highly insecure.

The low level of students’ social competence development. Students cannot analyze their and other people’s
behavior, have poor knowledge of body language, are increasingly focused on the verbal content in
communication, have difficulty in analyzing situations of social interaction and, as a result, aren’t able to adapt
to various types of relationships between people in conflict situations, do not consider their own as well as their
partners’ abilities, are highly passive in social activities.

2. Results

At the stating stage of the experiment, due to the results of the intellectual and gnostic characteristic research
according to G. Guilford’s procedure, we found out that students can deal with non-verbal reactions rather well,
they are able to communicate successfully with different people in different situations, but a low level of “Story
Additions” test (8 points) testifies to the fact that students have some difficulties when analysing situations of
interpersonal interaction and, as a result, have poor adaptation abilities to establish relationships with different
people. The general level of social intelligence development was determined on the basis of the total sum of each
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test and the indicator of a social intelligence complex assessment in the group made 31 points at that stage, it
corresponds to the third (average-developed) level of social intelligence.

The integral indicator of empathic abilities in the group at this stage made 18, 26 points, it corresponds to the
understated level of students’ abilities.

The results of Thomas test demonstrated that the majority of the group participants choose such behavior
strategies in conflict situations as adjustment (7, 04 points), avoidance (6, 67 points), rivalry (9, 07 points). The
results of all three indicators of the stating experiment showed that the level of students’ social competence is
rather low. The goal of the forming experiment was to conduct some experimental work aimed at the realization
of the developed pedagogical conditions that impact social competence formation.

At the stage of forming experiment, there were tested different versions of the experimental material:
questionnaires, interviews, observation, there were developed exercises to promote the development of social
competence and various exercises for theoretical courses, trainings, there was implemented a program containing
a variety of forms and methods for the formation of social competence (Vachkov, 2005). All methods met the
goals and specific tasks of the research, provided the ways for quantitative and qualitative analysis of indicators
that suggest the objective consideration of the results of the research. During the experiment, there was observed
an increasing activity of students, improved cognitive activity, desire for self-development, which suggests the
effectiveness of the forms and methods used.

At the controlling stage of the experiment there was evaluated the effectiveness of the forms and methods of
students’ social competence formation.

Having analyzed the results of average values in the group before and after the experiment, we noticed that the
results of the subtest “A story Ending Test” increased from 8 to 11 points. It can testify that students have
well-formed skills to anticipate people’s further actions, and arrange guidelines of their behavior to achieve the
desired goals. The increased indicator of “Expression Testing” (from 9 to 12 points) gives reason to say that a
student can properly estimate states, feelings, intentions of other people according to their non-verbal
manifestations, mime, postures, gestures. According to the results of four subtests, the average level of social
intelligence has increased (the 5th level). Individuals with high social intelligence level are able to get the utmost
information about people’s behavior, to understand the language of non-verbal communication, to display
foresight dealing with other people to promote successful social adaptation.

The value of the empathic abilities integral indicator has increased significantly from 18, 26 to 22, 16 points.

The retest was carried out with the application of Thomas test-questionnaire as well. Thus, if at the controlling
stage students possessed such strategies as adjustment and avoidance, which according to G. Thomas are not
considered as successful strategies to manage conflicts, then at the stating stage, cooperation (9,65) and
compromise (8,26) had the highest score. These strategies of behavior are effective for conflict management, in
case of cooperation strategy application both sides gain the advantage. It is also important to state that scores of
rivalry and avoidance strategies decreased though at the stating stage they had a high rate.

The changes of average values in the students’ group before and after the experiment were tested for their
reliability with Student’s T-criterion. The following data were obtained after calculations: t,, = 1, 98 (at p<0, 05),
tee = 2, 62 (at p<0, 01). As temp > t.,, the differences between behavior strategies in conflict situations gained at
the pre-test and post-test stages of the experiment do exist and they are significant.

Comparative analysis of the results obtained in four techniques conducted at the beginning of the experimental
work showed that among the surveyed students 33.7% of them had a low level of social competence
development, 43.5% of students had an average level of social competence development, 22.8% of students had
a high level of social competence development. During the re-diagnosis, it was revealed that the number of
members in leveled groups has changed. The number of students with a low level of development of social
competence (from 33.7% to 15%) has decreased and the number of students with average and high levels (from
43.5% to 47.7 and from 22.8 to 37.3%, respectively) has increased.
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Table 1. Levels of social competence development in the experimental group before and after the experiment (in%)

Group Levels of social competence development
Low Average High
before after before after before after
The experimental group 33.7 15 43.5 47.7 24.8 373

3. Discussions

The most important conditions that contribute to students’ social competence formation within the framework of
educational institutions are turning educational institutions into an open social and pedagogical system,
employing highly professional teaching staff, as well as creating a favorable psychological climate. In an
educational institution there should be created such a social environment that will help the development of
tolerant forms of interaction among students and their willingness to understand the other people.

4. Conclusion

Thus, the results of the experimental work show the dynamics before and after the experiment. After the
experiment students have a high level of social intelligence, the level of their empathic and reflective abilities
has increased, in conflict situations they prefer such behavioral strategies as cooperation and compromise. The
observation has also revealed that students started behaving confidently in situations of social interaction and
became creative and active.

Growth dynamics of social competence apart from developed complex forms and methods of teaching is proved
by the following factors: collaboration between teachers, constant keeping a high level of students’ motivation,
the use of active teaching methods, organization of independent work of students.
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