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Abstract  
The purpose of the article is to reveal the features of the use of lecture work in the context of 

distance education. The problem is that not all forms of this work are effective enough in the 

new (digital) environment. The analysis of digital resources of several universities allowed us 

to conclude that the digital environment imposes certain didactic requirements for the 

selection and design of lecture content. In the course of the preliminary study, it was found 

that in the second half of 2021, teachers and students preferred distance content as lecturing 

remotely and taking exams is easier for both teachers, and students. However, knowledge, 

skills, competencies do not improve in this case. Students admit that it is possible to get a 

higher grade than they would have had in class. Teachers overmark making allowances for 

the temporary difficulties of objective assessment in the context of the evolving coronavirus 

pandemic. Kant's anthropology of didactics became the research methodology. The 

anthropological approach to the analysis of lectures allowed us to establish that in distance 

conditions lectures in the format of storytelling, gamification (game activity) and problem 

presentation are most effective: this format makes the most of the anthropological features of 

perception, understanding, and retrieval. However, the implementation of storytelling, 

gamification, and problem presentation requires compliance with certain methodological 

requirements. As a result of the conducted research, it was found that a modern lecture in 

conditions of remote interaction should include storytelling (narration), containing the 

activity components of perception, understanding, reproduction (set-up, movement, high 

point, resolution); problem statement, revealing the contradictions (intrigue) in the content of 

the facts, which are told of in the lecture; gamification, which involves the use of game 

elements in non-game situations 
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1. Introduction 

Lecture work is one of the most traditional forms of educational activity at the university, but specialists 

have always been interested in improving it [1]. Recently, this form has become the most problematic area of 

interaction between a teacher and a student [2]. The current conditions of the pandemic, which led to the 

development of various forms of distance education, influenced the problem. 

The methodological basis of the research is the anthropology of Immanuel Kant, according to which, when 

organizing the cognitive activity of students, it is necessary to take into account the nature of a person – the 

peculiarities of his perception, understanding, reproduction [3]. 
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Many studies note the relevance of the multicultural aspect of communication [4, 5, 6]; as well as 

bilingual [7, 8, 9]; national [10, 11, 12]; transnational [13, 14, 15] aspects. To overcome linguistic 

difficulties, we need interesting forms of communication. 
For the teaching staff, lecture work takes up a significant part of the academic workload and when switching 

to the distance format, this load caused the greatest number of questions. Among them are the lack of 

requirements for remote lectures, the lack of knowledge of psychological, pedagogical, and methodological 

forms of interaction between the lecturer and the student, the lack of diagnostic methods for evaluating the 

effectiveness of lecture work in the conditions of digital interaction, etc. 

The experience of the first two years (2020-2021) of forced transferring of lectures into a distance format 

showed the urgent need to develop both theoretical and methodological issues of organizing lecture work in the 

conditions of digital education. 

The problem of the study is the contradiction that is recognized, on the one hand, due to presence in Russian 

and foreign science a large number of techniques, technologies, curriculum of lectures organization, which had a 

positive effect prior to the introduction of distance education, on the other hand, because of the lack of effective 

forms of lectures adequate to new – modern – conditions of distance education.  

The purpose of the study is to identify effective forms of lecture work in the conditions of distance education, 

to develop recommendations for adapting lecture forms of work to the conditions of distance education.  

2. Literature review 

Theoretical issues of interaction between a teacher and a student have always been relevant in the Russian 

and foreign press [16], as well as the is-sues of finding a positive experience in organizing lecture work in the 

conditions of remote communication [17, 18, 19]. The study of the psychological aspects of teacher-student 

interaction deter-mined the prospects of didactic searches [20, 21, 22]. 

The first results of distance education allowed us to draw conclusions that the distance format should be 

combined with the traditional one and that distance education should be made more anthropological (human, 

personalized, research-oriented) [22]. 

Despite the official statistics of the growth of the quality of education in the conditions of the adoption of 

restrictive measures and the introduction of distance education [22]., ordinary teachers recognize a decrease in 

this quality due to the lack of necessary remote interaction competencies and the inability of teachers to explain 

difficult questions by looking students not in the eyes, but at their screen avatars.  

At the same time, it turned out that now (by the middle of 2021) it is easier for both teachers and students to 

read lectures and take exams remotely (67% for distance learning, 22% against it, 11% for mixed). However, 

knowledge, skills, and competencies do not improve from this. Students admit that distantly it is possible to get 

a higher grade than the one they really deserve. Teachers give higher grades, making allowances for the 

temporary difficulties of objective assessment in the context of the developing coronavirus pandemic. 

3. Research findings 

In 2020-2021, we conducted a study of the effectiveness of lecture work in the conditions of remote 

interaction in universities of the Republic of Tatarstan and the Moscow region. The lecture activities of 232 

teachers were analyzed at the selected universities. 

The research area included lectures accompanied by digital educational re-sources. They included lecture notes, 

fragments of video lectures, questions for forums, midline and final testing.  

However, the interaction was based on a lecture (distant); and at the end of the course, the student received a 

grade depending on how many points he scored in the automated (test) mode. Thus, the teacher could no longer 

influence this grade. 

According to the points obtained, it was possible to judge the level of assimilation of the lecture material in the 

conditions of remote interaction between the teacher and the student: 0 - 35 points – low level; 36 - 70 points – 

average level; 71 – 100 points – high level. 

The scheme of this lecture is shown in fig.1 (see Fig.1).  

 



 
 

Fig.1 Synchronization of speech activity with the compositional scheme of the story 

 

Fig.1 shows synchronization of speech activity with the compositional scheme of the story: 

motivation is synchronized with the set-up of the action, the subconscious analysis of the 

communication content is synchronized with the development of the action, proactive synthesis with 

the high point of the action, speaking and speech control - with the resolution of the action.  

Thus, in distance communication with students, a lot of attention was paid to an interesting, 

exciting story. 

It was found that among the various forms of lecture work, 7 forms (in descending order) 

dominate among teachers: 
- informational lecture (a lecture with a predominance of traditional informational content both in the 

teacher's monologue and in his presentation) (used by 32% of teachers);  

- problem lecture (with problems, elements of heuristics, discussions in the lecture) (used by 22% of 

teachers);  

- lecture with predominance of visual and figurative content (with materials of bright and effective 

presentations) (used by 18% of teachers);  

- dialogue and polylogue lecture (including the opinions of experts, authoritative specialists, tutors, mentors) 

(used by 10% of teachers); 

- lecture with intriguing video materials (used by 8% of teachers);  

- lecture with elements of engaging gamification (used by 6% of teachers);  

- storytelling lecture (with compositional scheme of the story) (used by 4% of teachers). 

Data on the effectiveness of assimilation of the content after the final test control are presented in Figure 1 

(see Figure 1). 

The distribution of lectures according to the levels of assimilation of the con-tent (after the students 

completed the test tasks) turned out to be as follows. 

The high level was manifested in such forms of lecture activity as:  

- storytelling lecture (with a compositional scheme of the story), problem lecture (with problems, elements of 

heuristics, discussions in the lecture),  

- problem lecture (with problems, elements of heuristics, discussions in the lecture), 

- lecture with elements of engaging gamification.  

Students scored from 71 to 100 points according to the test results. 

The average level was shown in such forms of lecture activity as: 

- informational lecture (a lecture with a predominance of traditional informational content both in the 

teacher's monologue and in his presentation),  

- lecture with predominance of visual and figurative content (with materials of bright and effective 

presentations).  

Students scored from 36 to 70 points according to the test results. 

The low level was manifested in such forms of lecture activity as:  

- dialogue and polylogue lecture (including the opinions of experts, authoritative specialists, tutors, mentors),  

- lecture with intriguing video materials.  

Students scored from 0 to 35 points according to the test results. 

 



 
 

Fig. 2. Distribution of students by levels of assimilation of lecture content (in %) 

 

From Figure 2 (see Fig. 2) it is clear that the popularity of certain forms of lecture work among 

teachers does not always correlate with the effectiveness of mastering their content. For example, the 

most common form among teachers – informational lecture (it is used by about 32% of teachers) 

allows achieving a high level of assimilation in 42% of students, an average level - in 35%, 23% of 

students remain at a low level.  

The lowest results were found for a lecture with video materials (about 8% of teachers choose it). 

High level was shown by 25% of students, 21% show average level, and 54% of students show low 

level. Students watch the video accompaniment with interest, however, they do not always know how 

to use the information received when performing tests. 

The dialogue (polylogue) lecture also shows poor performance: only 28% of students demonstrate 

high level, average – 25%, and low – 67% of students. Everyone knows how difficult it is to organize 

participation of experts in the lecture work. However, this does not affect the quality of knowledge, 

according to the test results. The statements of experts do not always fit into the logic of the teacher's 

reasoning, distract listeners (students) from the essence and do not allow them to form stable 

knowledge. 

A good result is shown by a gamification lecture, a lecture that takes place in a game (story-role or 

didactic) form: 50% of students show high level when performing tests, 32% demonstrate average 

level. However, this lecture requires a lot of methodological preparation and only 6% of teachers 

choose it. 

The highest efficiency in the conditions of remote interaction was shown, oddly enough, by the 

storytelling lecture. Storytelling was deliberately chosen and modeled by only 4% of teachers. 

However, according to the test results, 65% of students showed the effectiveness of mastering the 

content at high level, only 7% showed it at low level. 

Such a lecture was made according to the compositional scheme of a work of art as a fascinating 

story that has its own set-up, movement, high point, resolution. The story sounded like a scientific 

discovery with its own story and intrigue. At the same time, there were no presentations, no video 

materials, or other distracting (or immersive) means of innovative learning at such a lecture. 

The anthropological meaning of this scheme is that it is ideally superposed on the scheme of the 

student's cognitive activity: motivation, analysis, proactive synthesis, exteriorization and 

interiorization (or speaking and speech control). The elements of problems (the communicative core) 

and gamification (playing outside the game) only enhance the effect of perception of the lecture 

content. 
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4. Discussion 

The anthropology of cognitive activity consists in the fact that the student is primarily focused not on 

informational or visual content, but on the activity (functional) content (Gabdulhakov, 2021). Such content, as 

our analysis shows, is most fully provided by lectures in the form of storytelling (65% of students demonstrate 

high level of assimilation), problem solving (54% of students demonstrate high level of assimilation), 

gamification (50% of students demonstrate high level of assimilation). 

5. Conclusions and recommendations 

The results of the conducted research allow us to draw conclusions that the lecture work in the 

conditions of distance education should include such elements as: 

- storytelling, which contains the activity components of perception, understanding, reproduction 

(set-up, movement, high point, resolution); 

- a problematic presentation that reveals contradictions (intrigue) in the content of the facts 

discussed in the lecture; 

- gamification, involving the use of game elements in non-game situations. 

The experience of reading this kind of lectures shows that university professors should: 

- consider the specific features of the speech activity psychology and of text linguistics; 

- include storytelling in the content of their lectures, synchronizing its structure with the structure 

of speech activity; 

- vary the content of storytelling with elements of modern digital gamification. 
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